
1 
 

 

 

  
 

Hospital and Home Education Learning Centre 

 

Teaching, Learning and Assessment 

Policy 

April 2018 

 

“Working together to ensure the highest quality of education for each 

individual pupil through a culture of continual improvement” 

 

 

 

 

 

 

 

 

 

 

 

 

 

Kindness     Empathy     Respect     Responsibility     Honesty     Resilience      

                   

 



2 
 

CONTENT 

RATIONALE 

VISION  

LEARNING 

a. Characteristics of effective learners  

b. Challenge and security in learning at HHELC 

 

TEACHING 

a. Key Criteria for Outstanding Teaching 

b. Key Principles for Effective Planning for Learning and 

Key Elements of Effective Plans 

Policy into practice information 

c. Marking and Feedback – Key principles 

  Policy into practice information 

 

 

ASSESSMENT 

a. Principles of Assessment  

 

 

 

  



3 
 

Rationale 

This policy brings together the vision and ambition of members of staff and 
managers to provide the best quality teaching, learning and assessment that will 
enable pupils to reach their full potential both academically and as valued members 
of society. It aims to provide consistency across the school regarding expected high 
standards and a common understanding of effective practices whilst acknowledging 
that personalised learning is required for our pupils.  

 
Vision 

We hold the view that all our pupils have the potential to acquire the essential 

personal capabilities and positive characteristics to be successful. However, the 

specific physical, psychological and medical barriers that our pupils encounter mean 

that, to be successful, teaching must be planned to provide security in learning as 

well as challenge in developing character and academic achievement.  

We also hold the view that from the moment a pupil enters our school we have a 

collective responsibility to nurture and develop her/him through both academic rigour 

and the building of character so that each child or young person can feel successful 

in life. We seek to ensure that pupils develop, independently, a range of attitudes 

and characteristics that will define them as positive individuals willing to contribute 

constructively to society.  

I am a HHELC pupil 

“I am resilient, ambitious, motivated, creative, engaged, capable and 

successful. 

I am a learner, a trier, a risk taker, a creative thinker, an achiever. 

I AM UNIQUE! 

 

Context 

The aim of this policy is to provide consistency in ambition and expectation across 

the three bases, ensuring a high standard of provision. It is a working document and 

will be added to as dialogue regarding teaching, learning and assessment 

progresses.  

The policy outlines the key principles agreed through cross site consultation during 

the summer term 2018. It also outlines policy into practice at the three sites. The 

three sites teach pupils with a wide range of barriers to learning so it is important to 

implement the key principles according to the needs of individual pupils. 
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LEARNING 

a) Characteristics of Effective Learners 

At HHELC, through cross- site discussion, members of staff have defined learning 

as: 

“The acquisition and internalising of new skills, 

knowledge and understanding and having the 

ability to transfer that learning” 

“Learning is making connections and moving 

forwards” 

 

 

 

 

  

How do we define learning? 

Today’s learners – what do 

they need to be successful? 

Independence, Mastery, Resilience; 

On and on – who knows where? 

CREATIVITY, ability to share acquired knowledge 

with others; 

Engagement with your environment; 

Hearing something new; making mistakes; 

Self -awareness;  

Anchors – relationships, peace, well-being, being 

in a place to learn 

 

 

 

Light bulb moment – Oh I get it! 

T0 BE SUCCESSFUL:  

Creativity;  

Readiness to learn; physically, emotionally, 

mentally; 

Good adaptable teaching; 

Appropriate safe environment; 

Communication skills; 

Sense of positivity and well-being; 

Constructive relationships; 

Personalised level of challenge; 

Promotion of independent learning and curiosity; 

Resources including human.  

 

 

 

  

 

 

Learning is a life-long journey; 

Learning how to work with others; 

Learning is like a door opening; 

Learning how to love learning; 

Achievement, success and failure; 

Powerful and enabling; 

To be successful: 

Self- esteem and belief; 

Confidence and resilience; motivation; 

Readiness to learn and support to do so; 

Basic needs fulfilled; 

Enquiring mind; enthusiasm; growth mindset; 

Understanding is at the core of learning; 

Learning how to work with others 

Application; ability to make mistakes. 
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  The learning journey – our path may not be straight, 

we might have to reach up or go back to move forward;  

To be successful: 

Basic needs, sleep, food, to be nurtured, health; 

nourished; 

Emotional well-being;  

Resilient; feel the fear and do it anyway; 

Growth mindset. 

Inspired; broad and balanced curriculum; 

 

 

Learning is a two-way street; 

Acquiring new skills; 

Practice to make it stick; 

Take risks; 

Expanding horizons; 

MISTAKES ARE WELCOME HERE! 

I’ll give it a go! 

I might need a parachute 

TO BE SUCCESSFUL AS A LEARNER: 

Resilient 

Self-confident 

Feel safe 

  

“I am someone who can 

reason, enquire, create, 

evaluate, think critically, 

make decisions, negotiate 

and I am prepared for 

the demands of a rapidly 

changing future – not just 

an information gatherer 

of the past. I am ready 

to pursue my chosen 

career. I am confident 

that I have the skills and 

attributes to be 

employable and will 

contribute positively to 

society.” 

Pupils with strong self-esteem have a “can do” attitude. The key to 

successful learning is for the pupil to have the skills for success along with 

the self-belief that s/he will succeed. 

A pupil with a full set of tools for learning is: 

enthusiastic; co-operative; confident; creative; imaginative; thoughtful; 

responsible; deliberate; empathetic; persistent; resilient; determined; 

resourceful; purposeful and humorous. 
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b) Challenge and Security in Learning at HHELC 

The complexity of pupil need at our school requires a careful balance between 

challenge and security in learning. 

Security 

We define security as: 

 A feeling of being safe and free from worry 

Security in learning will be achieved by:  

 a good relationship between teacher and pupil based on trust and mutual 

respect; 

 setting the emotional environment based on the learning needs of the child, 

valuing them as a learner and not defining them by their medical or 

psychological condition; 

 pupils feeling able to make a mistake and encouraged to learn from these; 

 having clear routines and systems in place so pupils know what to expect; 

 learning being relevant to the individual pupil and building on a pupil’s 

interests; 

 a learning environment which supports both teaching and learning; 

 supporting pupils to develop positive characteristics including resilience and 

determination; 

 pupils experiencing a sense of belonging to the school; 

 learning which is carefully planned to focus on small steps with appropriate 

scaffolding and support; 

 the creation of a positive learning environment where success is recognised 

and celebrated; 

 flexibility in the length and formality of lessons to meet the needs of the 

individual pupil; 

 effective “home school" liaison in to create a continuous learning experience. 

 

Challenge 

We define challenge as: 

 Something new and difficult, not yet achieved, which requires great effort and 

determination;  

 Something that is stretching BUT achievable;  

 Working and learning out of one’s comfort zone;  

 Growth Mindset – “I can’t do it yet”; 

 Developing ability to make connections between learning and to apply 

learning, transferring learning into application; 

 Ability to get unstuck; 

 Accepting it’s not always going to be right every time; 

 Developing confidence to have a go independently; 
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 Exciting, a driving force to get something done;  

 Tackling complex, multi-step problems; 

 Developing ability to make decisions.  

 

Challenge – implications for learning: 

 A clear understanding of a pupil’s starting point or base line including that of 

their well-being and mental health e.g. through liaison with home school, 

discussions with parents, AfL through formative or (if appropriate) summative 

assessment  

 Using knowledge of pupils to set personalised objectives and targets, which 

take account of national curriculum expectations yet may differ from 

chronological age-related expectations as a result of medical, social and 

emotional circumstances 

 Targeted and personalised planning with clear and shared objectives and 

success criteria, balanced with the flexibility the 1:1 context allows for 

responsive differentiation to provide explicit challenge or scaffolding as 

required 

 Effective questioning to extend and develop understanding and reasoning. 

e.g. through Blooms or another questioning or higher-order thinking 

frameworks 

 Providing opportunities for pupils to take responsibility for and risk in their 

learning following explanation and modelling e.g. opportunities for 

independent work, open-ended activities, problem-solving and reasoning 

activities 

 Setting high expectations for all pupils and encouraging them to be 

ambitious and set high expectations for themselves e.g. through challenging 

targets, modelling and expecting use of subject-specific terminology, standard 

English and grammatical accuracy across all subjects 

 Providing timely and frequent feedback throughout sessions on both learning 

outcomes and processes which enable pupils to have a clear understanding 

of the next steps required 

 Helping pupils to develop a positive mindset to their learning and to ‘learn 

about learning’ e.g. which may include: strategies to develop resilience, 

Growth Mindset strategies and language, metacognitive approaches, practice 

in evaluating and editing and improving; SELBS 

 Providing opportunities for pupils to make connections between new and 

previous learning and its application across sessions and where possible 

between subjects. 
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TEACHING 

a) Key Criteria for Outstanding Teaching 

“On a daily basis, everything that you do as a teacher either restricts or extends 

learning.” 

“Two processes take place in a classroom – teaching and learning: sometimes they 

are connected!” (Max Coates) 

At HHELC members of staff have discussed and agreed the following criteria 

to ensure outstanding provision within the school:  

 All teaching staff support the ethos of the school, demonstrate positive attitudes, 

values and behaviours that make a positive contribution; 

 Teaching staff have high expectations of themselves and pupils; 

 All teaching staff demonstrate a deep understanding of pedagogy and use a variety 

of strategies to foster learning; 

 Teaching staff are determined that pupils will achieve well. They encourage pupils to 

try hard, recognise their efforts so that pupils take pride in all aspects of their work; 

 Resources and teaching strategies reflect the diversity of pupils’ experiences and 

extend understanding of people beyond their immediate experiences; 

 Teaching staff promote positive relationships so that children feel secure and are 

confident learners; 

 Teaching staff are aware of pupils’ starting points and next steps enabling them to 

make good progress; 

 In lessons there is a clear focus, learning objectives/intentions are explained; 

 Explicit links to prior learning are evident; 

 Teaching staff systematically and effectively check students understanding 

throughout the lesson, intervening where necessary to improve the quality of 

learning; 

 Teaching staff use questioning highly effectively to ensure good progress; 

 Teaching staff provide sufficient challenge in lessons to facilitate at least good 

progress for all learners; 

 Tasks are modelled and scaffolded; 

 Pupils are given the opportunity to self-assess their learning within the lesson; 

 Teaching staff mark work regularly and offer detailed constructive feedback to pupils 

and information to improve their work; 

 Pupils have the chance to respond to feedback and marking; 

 Teaching staff value the importance of literacy and numeracy skills and seek every 

opportunity to develop these skills in pupils; 

 Support and intervention is planned, aiming for pupils to make good or outstanding 

progress; 

 The school’s system of assessment and tracking is used to ensure that at least good  

progress is made; 

 Teaching staff plan detailed lessons that will enable pupils to make good or 

outstanding progress; 

 Teaching staff are knowledgeable in their subjects and are effective in teaching them; 

 Teaching staff ensure that pupils know and can say what they need to improve their 

work; 

 Teaching staff create a positive climate for learning which promotes progress across 

the curriculum; 
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 Differentiation is used to meet the needs of all pupils; 

 Teachers ensure that the application of the school’s behaviour management 

practices are upheld; 

 Teachers make effective use of time to ensure that children have adequate 

opportunity to reflect on their learning; 

 Teaching staff provide a broad and balanced curriculum which values all children’s 

talents and abilities; 

 Teachers and Teaching Assistants are self-critical and reflect on personal 

effectiveness and approaches to teaching;  

 Pupils are encouraged to think for themselves and be sufficiently secure to offer an 

opinion; 

 Teachers take every opportunity to develop crucial literacy skills such as reading and 

both oral and written communication;  

 All members of staff support colleagues in a professional manner, respond to and 

give advice and feedback;  

 Teachers ensure that displays in school and classrooms both showcase pupils’ work 

and are designed to enhance learning  

 Teaching staff plan activities that promote application of skills and independence 

allowing pupils to make decisions, research their knowledge and understanding;  

 Teachers plan activities that are purposeful and support pupils’ interests and ideas;  

 Teachers allow pupils time to explore ideas and interests at length and in depth;  

 Tasks provide opportunity for pupils to use their creativity to extend their learning;  

 Teachers and teaching assistants are flexible in their approach to accommodate 

pupils’ immediate needs; 

 Teaching staff provide pupils with the opportunity to apply skills, work independently 

and take responsibility for their own learning. 
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b) Key Principles for Effective Planning for Learning 

“The planning process demands the thorough exploration of options and contingences. 
The knowledge gained during this probing is crucial to the selection of appropriate 
activities as learning unfolds.” 

Quality detailed planning from all teaching staff is essential to provide equality 
of opportunity. Where detailed planning is not evident missed opportunities 
occur and progress is slowed. 

Excellent teaching requires careful and detailed planning and designing of each learning 

opportunity, building on prior knowledge and taking into account the pupil’s starting point for 

that lesson. Through effective planning, skilled teachers can visualise the potential but at the 

same time not restrict learning. If pupil interest takes the subject in an unexpected direction 

the subject knowledge of the teacher should be such that the initial planned learning 

objectives can be extended. Correcting misconceptions and checking understanding are 

both crucial in improving the quality of learning and progress so good subject knowledge is 

essential. 

Each carefully planned learning opportunity should, where possible, make connections with 

other learning/subjects and should stimulate further thinking. Teachers should take every 

opportunity to plan and develop literacy and numeracy skills across all subjects. 

Well planned delivery should be inspiring and offer the development of a rich vocabulary with 

a range of questioning. What are the key questions you need to ask to probe understanding 

or move the learning on? 

A range and variety of strategies should be planned to stimulate learning, e.g. modelling and 
demonstration; direct instruction; dialogue and discussion; practicing and rehearsing; self-
directed learning; tutoring and scaffolding. 

Teachers should be clear about the learning objectives and what knowledge, skills and 
understanding the pupil needs in order to achieve the learning objectives so that good or 
outstanding progress is made.  Do the planned activities relate directly to the objective?  

Clear success criteria should be planned and explained, in addition to providing the pupil 
with the opportunity to make decisions about his/her goals for the lesson. Allowing space 
and time for each pupil to plan, talk and explain their work gives him/her opportunities for 
clarity of thought and decision making about his/her learning.  Is there a clear expectation of 
pupil progress and is this communicated to the pupil?  

Teaching staff should understand every pupil’s preferred learning style and appreciate that 
all pupils learn in different ways. To ensure that all groups of learners make progress 
teaching staff should plan a variety of lesson sequences that are differentiated for the visual, 
auditory and kinaesthetic learner.  

Planning opportunities for problem solving, research and enquiry extends and challenges 

thinking at all levels. Teaching staff need to be aware of and plan to use a range of 

approaches such as Blooms, Metacognition, Growth Mindset in their teaching. 

Dedicated reflection and review time should be planned so that each pupil can self-assess 

their work. Marking and feedback should be regular and effective, giving constructive 
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feedback and information about how to improve. Time to respond to feedback should be 

planned into learning. 

Teachers should plan for the use of IT when appropriate as failure to do so disadvantages a 

pupil’s opportunities in future learning and employment. 

Planning for both formative and summative assessment opportunities in a lesson or 

sequence of lessons is essential informing future learning and demonstrating the level of 

progress made. 

The Key Elements of Effective Plans 

Long term, medium term and short-term plans will be in place.  

A long term annual plan for a particular year group, reflecting the National Curriculum, 

ensures breadth and balance so that themes are not repeated, and all subjects are covered;  

Medium term plans, such as half termly plans, translate the long-term plans into relevant, 

purposeful, progressive age-related learning opportunities, including enrichment 

opportunities;  

Short term plans, or weekly plans outline the sequence of lessons covering a specific area of 

learning and should be flexible and responsive; 

Individual lesson plans highlight the learning for a specific session and are particularly 

important if support staff are teaching in the lesson. 

 

 Pupil wellbeing and readiness for learning 

 Individual context – differentiation such as learning style, individual needs, 

prior learning 

 Learning objectives                                                                     

 Planned activities including independent activities 

 Success criteria 

 Opportunities for links to other subjects 

 Key Skills 

 Key Vocabulary 

 Key Questions 

 Challenge opportunities 

 Next steps  

 Assessment  
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Children’s Hospital School - Planning Policy into Practice 

 At CHS our core purpose is to maintain continuity of education in close liaison 

with the home school whilst responding to their current needs.  

 Ideally in the majority of cases medium term and short-term individual plans 

will be provided by the home school.   

 For pupils without any planning provided, our planning will reflect the National 

Curriculum and/or GCSE syllabus supported by other relevant documents to 

ensure breadth and balance.  

 Medium term plans, such as half termly plans, translate the long-term plans 

into relevant, purposeful, progressive age-related learning opportunities, 

including enrichment opportunities (and should be provided by the home 

school). For pupils without any planning provided (including pupils who are 

NEET) a plan will be produced that is personalised to the needs of the pupil. 

 Short-term individual lesson planning highlights the learning for a specific 

session and are particularly important if support staff are teaching in the 

lesson. 

Whilst planning we will consider the following aspects as appropriate, 

although these may not all be formally recorded 

 Consideration of the child’s wellbeing 

 Prior Learning 

 Learning objectives                                                                     

 Planned activities including independent activities 

 Success criteria 

 Differentiation  

 Opportunities for links to other subjects 

 Key Vocabulary 

 Key Questions 

 Challenge opportunities 

 Next steps  

 Assessment  
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Ward:  

 

Pupil Name:  Gender:  Year:  

 

Subject: 

 

 Date:  

 

Context for Learning: 

(where applicable / 

appropriate)  

 

Prior Learning: 

 

 

Learning Objective: 

(Traffic light shows baseline 

assessment) 

LO -  

SC 

Planning: Starter (links to previous learning): 

 

Learning episodes: 

 

Assessment opportunities: 

 

Challenge:  

 

Assessment & Evaluation:  

Progress Score – to be given to all sessions where significant teaching has 

taken place. 

1 – Exceeds expectations (outstanding) 

2 – Achieves objective (good) 

3 – Progress made towards objective  

4 – Little or no progress made  

 

Next Steps / Notes:  

 

Staff Initials:  

 

 

Subject: 

 

 Date: 

Context for Learning: 

(where applicable / 

appropriate)  

 

Prior Learning: 

 

 

Learning Objective: 

(Traffic light shows baseline 

assessment) 

LO -  

SC 

Planning: Starter (links to previous learning): 

 

Learning episodes: 

 

Assessment opportunities: 

 

Record keeping pro forma 1                   
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Ward Pupil Name: Gender:  Year: FS2 / Reception 

Born between:  
Sept 2012 – Aug 2013 

 

EYFS RECORD 
 

Subject: 

 
PSED     PD    CL 

L    M    UW    EAD     

Date: 

Prime Areas: PSED: Personal, Social and Emotional Development, PD: Physical Development, CL: 

Communication & Language 

Specific Areas: L: Literacy, M: Mathematics, UW: Understanding the World, EAD: Expressive Arts and 

Design 

 

Context for Learning: 

(where applicable / 

appropriate)  

 

Prior Learning: 

 

 

 

Learning Outcomes: 

(Traffic light shows 

baseline assessment) 

Learning Outcomes:  

 

Planning: Starter (links to previous learning): 

 

Learning episodes: 

 

Assessment opportunities: 

 

 

Challenge:  

 

Assessment & 

Evaluation: 

 

 

Progress Score – to be given to all sessions where significant teaching has 

taken place. 

1 – Exceeds expectations (outstanding) 

2 – Achieves objective (good) 

3 – Progress made towards objective  

4 – Little or no progress made  

 

Next Steps / Notes:  

 

Staff Initials:  

 

 

Subject: 

 
PSED     PD    CL 

L    M    UW    EAD     

Date: 

Record keeping pro forma 2                  
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Ward Pupil Name:  Gender:  Year:  
 

SEND RECORD 
 

Subject: 

 

 Date:  

Context for 

Learning: 

(where applicable / 

appropriate)  

 

Prior Learning: 

 

 

SEND Support: 

NS – No Support, VS – Verbal Support, SP – Signed Prompt, SU – Symbols Used, GS – Gesture 

Support, PS – Physical Support 

Learning Outcomes:  

(Traffic light shows 

baseline assessment) 

 

Planning: Starter (links to previous learning): 

 

Learning episodes: 

 

Assessment opportunities: 

 

 

Challenge:  

 

Assessment & 

Evaluation: 

 

Progress Score – to be given to all sessions where significant 

teaching has taken place. 

1 – Exceeds expectations (outstanding) 

2 – Achieves objective (good) 

3 – Progress made towards objective  

4 – Little or no progress made  

 

Next Steps / 

Notes: 

 

Staff Initials:  

 

 

 
 

 

 

  

 

Record keeping pro forma 3                 
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Planning Guidance 

 

Ward:  

 

Pupil Name:  Gender:  Year:  

 

Subject: 

 

 Date:  

 

Context for Learning: 

(where applicable / 

appropriate)  

 

Prior Learning: 

 

Prior Learning should be specific.  It should be based on AfL on their 
knowledge rather than based on what activities they have/haven’t 
done.  There should be some evidence to justify the judgement made 
e.g. discussion, testing, information received from school etc. 
 
Should not say ‘has not done ….  before at the Hospital School’ 
 

Learning Objective: 

(Traffic light shows 

baseline assessment) 

These should be specific, challenging and based on a relevant 

curriculum which matches the level at which a child is working.  The 

language used should be age appropriate and reflect the challenge e.g. 

using Blooms style verbs rather than repeating ‘to know’ ‘to be able to’ 

‘to understand’.    In planning refer back to National Curriculum, I can 

statements, school planning etc.  to ensure correct pitch. 

These should be created and be able to be expressed BEFORE the 

session is taught- from next year they can be written in Teacher 

Planners.  These should correspond to the prior learning recorded for 

this session. 

At the moment should NORMALLY be one LO and 3 SC although there 

will be occasions when this might vary. 

In particular for Primary Science, cooking, Art and PE these should 

reflect age appropriate content OR make objectives about 

engagement/resilience etc. and put this in the subject title. 

Planning: 

 

 

This should include an outline of the structure of the session 

including  

After discussion with staff it has been agreed that the following 

headings should be used on most occasions. 

Starter (links to previous learning): 

 

Learning episodes: 

 

Assessment opportunities: 

 

 (There will be occasions when a different structure is required e.g. 

some SEND sessions, Phonics etc.) 
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If resources have been created here or significantly adapted this 

should be flagged up. 

 

 

Challenge: This should show how challenge has been inbuilt throughout the 

session- in the majority of cases this does not mean an extension 

activity or one challenge question. 

See JCo’s sample list of options. 

There should be no reference to GCSE grades unless you have  the 

evidence to back this up. 

 

Assessment & 

Evaluation: 

This should contain specific evaluation which includes areas which 

pupil found challenging, where support/intervention was given and 

any other useful formative assessment.   

 

Should not be a generic comment about child working well and 

meeting all objectives/success criteria-this does not show challenge 

and if this is the case then the session is not challenging enough. 

 

This should not contain reference to GCSE grades unless a full 

assessment has been completed.  

Progress Score – to be given to all sessions where significant teaching 

has taken place. 

1 – Exceeds expectations (outstanding) 

2 – Achieves objective (good) 

3 – Progress made towards objective  

4 – Little or no progress made  

 

Next Steps / Notes: Next steps should always be completed and  be specific and relate to 

next steps in planning and learning rather than e.g. the next resource 

to be used.   Ideally you should be able to track from one record’s next 

steps to the following records LO/SC/Prior Learning 

Staff Initials:  
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Planning at Sherwood Education Base 

At SEB, we adopt the HHELC overarching principles of planning and 

implementing them in the following way: 

The Long Term Planning divides exam syllabi into topics that are to be covered 

over each year.  At a glance it is possible to see which topic each year group 

will be covering during each half term in a year. See the attached example. 

The Medium Term Plans are a more detailed half-termly breakdown of the 

topics that are covered. These plans show learning objectives and activities that 

will be undertaken to achieve the objectives.  Key words are identified and key 

questions are listed that will help to move learning on.  Challenge opportunities 

are identified that will provide stretch for pupils who need it.  The lessons follow 

on from one another, developing and embedding skills, knowledge and 

understanding.  Also highlighted are the ways in which the success of the 

learning can be determined by assessment. See the attached example. 

Prior learning is anticipated by what should have been covered by the National 

Curriculum.  However, many of our pupils have missed out on chunks of 

schooling, so it is important to assess existing knowledge before we commence 

a new topic.  Incorporated into planning are ‘check in’ assessments which help 

to identify what pupils already know on a topic and what they need to learn.  

This sets the scene for personalised planning.   

The short term planning is personalised and highlights the objectives for the 

lesson and the prior learning for the pupil.  It shows any cross-curricular links 

and any skills that will be developed.  Activities are outlined for the pupil that 

will enable them to achieve those objectives. Keywords are listed. Extension 

activities are also listed to provide challenge. See attached example. 

 

It is important to note that at SEB that we have pupils who enter the group at 

various times throughout the year.  These pupils are unlikely to be at the same point 

in their learning as the existing pupils. Pupils have often had very reduced school 

attendance and/ or come from Home Education, where there is a greatly reduced 

amount of time dedicated to each subject.  It is therefore unlikely that they will have 

covered a great deal of the subjects. When a new pupil arrives, the aim is to plan 

for them to be at the same point as the other pupils in the group as this enables 

teaching opportunities where pupils can work collaboratively, in pairs or groups.  

This is especially important for our pupils, where social anxiety has meant that they 

are unable to be in mainstream school. 
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Policy into practice 

Planning 

Home Education 

 

 Tutors submit Medium Term Plans for 6-week periods between 

education review meetings to the Assistant Home Education 

Coordinators. 

 Each plan begins with a very important section that includes: 

factors affecting learning; differentiation; prior learning; marking 

and feedback modification; number and length of sessions taught 

per week; subject areas. (Note: on Home Education maths, 

English and science are taught).  

 PSHE is explicitly planned or highlighted in planning for other 

subjects. 

 E-safety is included in each plan.  

 Plans refer to subject area (stating GCSE/FS/AIMs/ National 

Curriculum); show detailed learning objectives; activities that 

include challenge, application and independence; success criteria 

or assessment opportunities. 

 Suggested frameworks for expressing learning objectives: Blooms; 

‘to know, to understand, to do’ 

 Tutors are responsible for their own short term/individual lesson 

planning - to include key skills/vocabulary/questioning and next 

steps. 

 

 

  



22 
 

Lookout Education Centre Planning Principles  

The planning framework will provide a framework in line with the 

agreed key principles to be employed across HHELC. 

There will be a consistent planning format across the Lookout Education Centre, embedding 

the principles agreed upon by HHELC colleagues.  

Planning will probe the potential for learning, and be personalised for the students. There is a 

process where we share the successes and areas for development so that we have a shared 

understanding of our students’ needs.  

We have a planning format that everyone uses.  

The long term plan 

 Long term planning gives the overview of the diet the student will be receiving. 

 A long term school timetable will be seasonal and will be used alongside the routine 

curriculum. It will extend to careers, circle time etc. 

The curriculum covers the whole experience of the child, which is wider than the national 

curriculum or the exam syllabus.  

Medium Term Plan  

This is individual to each student. 

Medium term plans cover a three -six weekly period 

Literacy and numeracy for the core subjects will be detailed for each particular student. 

 The next lesson will include planning to address areas where there are misconceptions. 

 Medium term planning should reflect the stages a student will need to go through to apply the 

skills and knowledge learnt, be challenged and work independently.  

Planning for individual students will show prior learning and be differentiated. We will be aware 

of, and integrate, individual learning styles, interests and needs of the student in the planning.   

Planning will include the context for the young person, so that the nature of the barriers to 

learning are understood: e.g. working below age related expectations; the interests of student. 

For example some of our learners listen to music to help them learn. Others use a laptop 

rather than writing by hand to produce longer pieces.   

For the first few days of attending the education centre, the young people do not necessarily 

need to work on the regular curriculum, but need to have access to something more bespoke 

that recognises that each of our learners has particularly complex needs.  

On the progress sheet at the end of each lesson there is an opportunity to reflect and modify 

the lesson. 

The medium term plans will be shared in a space where any member of the team can access 

them.  Plans will be detailed enough so that if a teacher is unable to attend work, another 

teacher would be able to use it to teach the pupil, ensuring continuity of education. 
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Short term plan 

These are weekly plans outlining the series of lessons. 

Success Criteria – linked to lesson objectives and include knowledge, skills and 

understanding. Although planned in advance by the teacher, there will also be an opportunity 

for young people to decide what the success criteria should look like for them.  

Short Term Planning Headings 

Individual context: will be subject specific, giving the academic context and the mental health 

context  

Learning objectives:   adapted according to the context and knowledge of individual students.   

Success criteria 

Key skills 

Challenge 

Assessment 

Key vocabulary 

Key questions 

Next steps 
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c) Marking and Feedback – Key Principles 

The nature of the school and the individual barriers to learning that pupils encounter 

mean that marking and feedback may need to be highly personalised. Nevertheless, 

there needs to be individual teacher consistency based on the policy and the policy 

into practice documents for both sites. 

Why? 

Pupils need consistency. Consistency adds to security in learning. Pupils need to 

know each time where to look for feedback which is both specifically positive and 

with specific next steps identified. They need to be able to respond consistently to the 

comments made so that it makes a difference to their learning. 

 

Members of staff at both sites have agreed the following principles: 

 

 All work will be acknowledged, verbally (VF) or with written comments. If VF is 

used this will be annotated in the work, e.g. VF – adjectives; 

 Focused, detailed marking and assessment, either written or verbal, will occur 

for all subjects; 

 Pupils will be taught how to self- assess and opportunities will be provided for 

this to happen so that there is effective pupil teacher dialogue about learning; 

 Feedback will be both positive and specific about what a pupil has achieved 

and will relate to the learning objective, success criteria or other on-going 

skills development; 

 Next steps must be specific and relate to both aspects of learning and subject 

detail; 

 Marking to improve pupil literacy beyond subject specific terminology must 

occur; 

 Pupils must have the opportunity to respond to the marking/feedback as soon 

as possible; 

 Marking will be clear, easy to understand and will model good presentation; 

 Marking will take place either in the margin or at the end of the piece of work 

and will not devalue the pupil’s work. 

 

Monitoring the effectiveness of feedback and marking 

 A great deal of time is invested in providing feedback through marking – we 

need to make sure that it is effective. This is not necessarily about doing more 

but tweaking to transform so that pupils make good progress. 

 Leaders will monitor the effectiveness of feedback and marking. The termly 

monitoring schedule will include at least two opportunities and the outcomes 

will be reported to SLT and the management committee. 

 Opportunities for staff to work sample will be provided. Work scrutiny is a 

valuable tool and should be viewed as developmental not judgemental.  
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Children’s Hospital School - Feedback and Marking Policy into Practice 

The majority of our marking takes place in a 1:1 situation and whether verbal or written, it will 

be in age related pupil speak. So where written comments are seen on work of pupils who 

are unable to read these comments (due to age or ability), the feedback and marking 

process will have involved the pupil.  

The nature of our setting and pupils means that marking and feedback may need to be highly 

individualised and personalised and so in some cases it may look slightly different. However 

in whatever form it is given, focused feedback will be on a yellow slip. 

There will be instances when the needs of the pupil are such that feedback would be 

detrimental to them (e.g. pupils who are facing mental health challenges). On these 

occasions any relevant evaluative discussion will be recorded on an appropriate yellow slip 

after the session rather than with the pupil. 

 All work will be acknowledged, verbally or with a written comment. Written comments will be 
on a yellow marking slip and the marking code will be used as appropriate. (See Appendix) 

 For sessions where no physical work has been produced (e.g. sensory session) then if 
possible photographic evidence will be ‘marked’ in an appropriate way and at an appropriate 
time – capturing the essence of the feedback. 

 Focused marking and assessment will occur for all subjects where significant teaching has 
taken place. 

 Pupils will be taught how, and given opportunities to self-assess, as appropriate to: age, 
ability and length of stay (and may also need to take into account Home School systems), and 
this will be recorded in the dialogue box on the yellow slips.  

 Feedback will be both positive and specific about what a pupil has achieved and may relate to 
the learning objective, success criteria or other on-going skills area e.g. SPAG related. 

 Next steps must be specific and relate, where appropriate, to learning and subject detail and 
this will be recorded in the EBI, wish cloud or dialogue box on the yellow slips. 

 Marking will be clear, easy to understand and will model good, age appropriate presentation. 
 Marking will be sensitively placed so it does not devalue or detract from the pupil’s work. The 

majority of written feedback and marking will be on a yellow marking slip (see Appendix). Any 
marking that needs to take place on the pupil’s work follows the marking code (see Appendix). 

 Corrections of errors is personalised according to pupil’s age/ability/emotional needs e.g. 
phonetically plausible spellings may not be corrected if this corresponds to the pupil’s current 
phonic level. 
 

Additional requirements: 

 Work should be dated, titled and if not in a book then also named. Exceptions might be in 
terms of more practical work e.g. art, DT where it is not appropriate or possible – however 
photos could be named, dated in these instances. Where a medical condition or situation 
hinders a pupil’s writing ability then teachers may scribe for them.  

 High expectations of standards of handwriting and presentation should be expected from all 
pupils (we acknowledge that this is not always possible). Where the pupil’s Home School 
uses a particular handwriting and/or presentation policy the Staff at the Hospital School will 
endeavour to model and insist on this.  

 Pupils will generally work in pen or pencil. Felt tips/highlighters etc. will be used as 
appropriate to task e.g. posters/revision/mind mapping. 

 Staff will mark in purple pen. 

 Sometimes pupil self-assessment check lists will be used. Key stage appropriate literacy 
checklists may be used across the curriculum. 
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Marking Code  

 Staff use purple pen for marking. 
 

 Dot or line used to show where an error has occurred e.g.      sed            

 

 Asterisk used to show the pupil where to respond to the dot or line  
 

 VF used to show that verbal feedback has taken place – it will be annotated with brief 
comment as to what was discussed.      

 

                                                                                                

 Marking Slips 

On yellow paper 

           EYFS 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

VF 

Comments are written with and shared with pupil 

Name_____________________                                                           Date____________    

 
 

 

 

Dialogue (self-evaluation, now try this, go back and check, wow me with) 

 

 

 

 

 

CL PSE PHY ExA Lit Maths UW 

30-50 months 40-60 months At or exceeding ELG 

                                              

              267 

- 148 
          121 

http://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwidwd-1pOnaAhWJthQKHYe0C9gQjRx6BAgBEAU&url=http://leoxicon.blogspot.com/2017/09/asterisk-correcting-typos.html&psig=AOvVaw2S5-TifG_6Zq8ZpjxX1P49&ust=1525428035975474
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                                                                                                                          KS1 

 

 

 

 

 

 

 

 

 

                                      

 KS2 

 

 

 

 

 

 

 

  SECONDARY      

 

 

 

 

 

 

Comments are written with and shared with pupil 

Name_____________________        Year Group_________                  Date____________    

 
 

 

 

Dialogue (self-evaluation, now try this, go back and check, wow me with, next steps) 

 

 

 

 

 

 
  

  Staff initials_____ 

 

Comments are written with and shared with pupil 

Name_____________________        Year Group_________                  Date____________    

 
 

 

 

Dialogue (self-evaluation, now try this, go back and check, wow me with, next steps) 

 

 

 

 

 

 

 

 

 
  

  Staff initials_____ 

Name_____________________        Year Group_________                  Date____________    

WWW 

    

 

  

 

 

EBI 

Dialogue (self-evaluation, now try this, go back and check, wow me with, next steps) 

 

 

 

 

 

 

 

 

 
  

  Staff initials_____ 
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SEND 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

General 

 

 
 

  

Date:

  

Pupil Name: Year group: Staff initials: 

Summary of pupil engagement and adult interactions 

 

 

Feedback and Response: 

 

 

 

 

 

Date:

  

Pupil Name: Year group: Staff initials: 

Feedback and Response: 
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MARKING AND FEEDBACK POLICY into PRACTICE 

Sherwood Education Centre and the Lookout Education Centre at 

Hopewood 

 Marking will be undertaken in line with the Key Principles in the HHELC Teaching, 
Learning and Assessment Policy. 

 
Statement for Sherwood Education Centre/Hopewood - What do we need? 

Due to the mental health issues of our pupils, which range from anxiety and depression to 

suicidal ideation, a rigid approach to marking and feedback could be counterproductive and 

carry significant risks to their safety and engagement. It therefore must be undertaken with a 

high degree of sensitivity and based on a clear understanding of the pupil’s individual mental 

health issues and needs. Marking must be sensitive and appropriate for the individual pupil. 

Marking will be undertaken in line with whole school policy but also in accordance with 

individual pupil needs. 

Where the evidence of marking does not follow the marking policy, it will be documented in 

the planning with a clear rationale. For example, in Home Education and the Anxious 

Learners Groups, there will, be a “marking sentence” at the top of the medium term plan, in 

the Prior Learning section. This will be an adjustment to cater to the individual pupil’s specific 

needs.  

The priority is to consider how the marking and feedback is helping the pupil to learn and 

progress. The marking and feedback will therefore demonstrate good teaching. 

Pupils need consistency. Consistency adds to security in learning which is essential for the 

pupils at SEB and Hopewood. They need to know each time where to look for feedback 

which is both specific and positive and with specific next steps identified. They need to be 

able to respond consistently to the comments made so that it makes a difference to their 

learning.  

Individual teacher consistency will be based on the policy. The way feedback is given by a 

teacher, both written and verbal, will be consistent from pupil to pupil and on all occasions 

when marking the work of one pupil. 

Verbal feedback (VF) is an integral part of every lesson. The pupil/teacher dialogue is very 

important aspect of the lesson, particularly in the first few lessons. The main objective of our 

interactions with a new pupil is to establish a willingness and capacity to engage or re-

engage with learning. (Many of our pupils have had long absences from education due to 

anxiety or other mental health needs.)  This is often achieved by means of extensive and 

wide-ranging dialogue. Often, work to be undertaken is discussed and scaffolded before a 

pupil will commit to doing it.   
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A List of Practicalities for Sherwood Education Centre/Hopewood  

 There will be an expectation that written work will be presented to the highest 
standard and as neatly as the pupil is capable of during the lesson. 

 Marking to improve pupil literacy beyond subject specific terminology must occur. 

 Work should have a date and title and be named if not in an exercise book. 

 Pupils will be offered a choice of writing materials, including felt tip pens in various 
colours, appropriate to their learning style and the task but formal pieces of written 
work should be done in black ink. 

 Marking will be clear, easy to understand and will model good presentation. Teachers 
will mark legibly in pen, in a colour that is clearly distinguished from the pupil’s work. 

 In depth marking and assessment will occur at the end of a unit of work (as per 
GCSE, AIM Award guidelines; at the end of a scheme or topic) or when a pupil 
leaves, depending on the length of stay.  

 Marking symbols will be used and made explicit to the pupil  - sp – spelling 
correction; p – punctuation; c – capital letter; fs – full stop with a short underlining of 
the point being referred to. 

 The abbreviation VF will be used to show that verbal feedback has been given, and a 
comment made on its impact. 

 Marking will be easy for the pupil to find. It will take place either in the margin, by the 
body of the work, or at the end of the piece of work and will not devalue the pupil’s 
work. 

 Reward systems will be used that complement marking and feedback e.g. 
commendation certificates in the anxious learners’ groups; stickers; smiley face 
stamps. 

 All students will self-assess their progress against success criteria for the lesson. 
This will form part of the teacher/pupil dialogue. A short pupil self-assessment check 
list will be provided if appropriate and only in a way that does not cause further 
anxiety to the pupil i.e. ‘can do’ statements 

 Explicit, positive comments will be given i.e. what was good and why, at the end of a 
piece of work. 

 Next steps must be specific and relate to both aspects of learning and subject detail. 
At least one explicit next step will be given at the end of a pupil’s work, expressed in 
a way that takes into account the teacher’s professional judgments in relation to 
individual pupils’ mental and emotional health. For example, “Now that you have 
learnt….. next lesson you are going to learn how to…” 

 Pupils must have the opportunity to respond to the marking/feedback as soon as 
possible. (N.B. There may be a time lapse between lessons due to medical 
circumstances) Pupils’ response to feedback should be clearly shown on the work 
e.g. by writing a response/correction in a different colour. 

 Pupils’ response to feedback should be evident in subsequent, dated pieces of work.  
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ASSESSMENT 

a) Principles of Assessment 

Assessment for Learning at HHELC 

At HHELC assessment lies at the heart of outstanding pedagogy empowering pupils to 
reach their targets and achieve success.  Assessment supports pupils’ learning and 
improves attainment through effective feedback showing the pupil how further progress can 
be made. It provides a framework within which educational objectives may be set and 
children’s progress expressed and monitored. This should be done in partnership with the 
pupil. 

Assessment should be incorporated systematically into teaching strategies to diagnose any 
problems and chart progress. It helps the school to strengthen learning across the 
curriculum and helps teachers enhance their skills and judgements. Our assessment 
procedures are free from bias, stereotyping and generalisation in respect of gender, class, 
race and disability. 

Principles 

Using the principles and processes of assessment, we aim to: 

 Know what each pupil is capable of (cognitive ability and academic potential);  

 Know the skills and knowledge that each pupil is already competent and successful 

at and recognise the achievement of pupils; 

 Provide clear information to pupils about what they have done well and how they 

need to improve; 

 Identify any barrier to learning ensuring provision of appropriate intervention that 

supports progress;  

 Monitor progress and support learning; 

 Guide future planning, teaching and curriculum development; 
 Inform parents and the wider community of pupil achievement; 
 Provide information to ensure continuity when the pupil changes school or year 

group; 
 Comply with statutory requirements. 

Types of Assessment used: 

Formative: We define formative assessment as the day-to day assessment that happens 
within each lesson through effective questioning and feedback. Formative assessment 
directly influences next steps in learning and corrects misconceptions immediately during the 
lesson. Formative assessment will involve self-assessment ensuring that the pupil has a 
clear idea of how well s/he is achieving and specifically what more she/he needs to do. 
Effective formative assessment is essential within the planning for learning cycle and 
identifies key progress steps and also gaps in skills, knowledge and understanding. 

Summative: Summative assessment is used to determine progress at the end of a unit of 
work. It is useful in determining recall of specific knowledge, skills and understanding. 
Summative assessment may take the form of essays, tests, portfolios of work, course work 
and exams. This type of assessment is used with care at the school due to the learning 
needs of some students. 
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Diagnostic: Diagnostic assessments will be used to determine interventions if the need 
arises. 

Whole Child Attributes and Characteristics: The development of characteristics of 
effective learners is a key consideration at HHELC. Personal development lies at the core of 
the work of the school so that pupils can overcome any barriers to learning. Progress within 
this aspect of learning is assessed and tracked on an individual basis and opportunities for 
personal growth and well-being are planned at every opportunity. 

Assessment at HHELC will: 

 Assess each pupil’s academic and personal potential so that they have challenging 

targets;  

 Include effective formative and summative assessment that provides robust evidence 

of learning;  

 Incorporate clear assessment points that provide evidence of the progress in learning 

and the development of character; 

 Be carried out accurately, competently and confidently and include processes of 

moderation, standardisation and benchmarking. Whilst assessment practices might 

differ between sites and subjects due to specific requirements, the measured 

outcomes will be robust and accurate; 

 Provide feedback on learning that is clear to the pupil and informs them of what they 

have done well and also what they need to improve so that they can move on in their 

learning and personal development; 

 Provide data to inform lesson planning to ensure that each pupil is provided with 

appropriate learning activities that include opportunities for challenge in their 

learning;  

 Provide clear information to parents about the progress of their child;  

 Provide data to managers and leaders so that necessary interventions and training 

can be introduced to support improvement in teaching and learning and pupil 

progress. 
 

Tracking systems will be introduced during the autumn term 2018. 

 

 

 

 

 


