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RATIONALE
This statement brings together the vision and ambition of members of staff and governors to
provide a quality curriculum experience that will enable pupils to reach their full potential both
academically and as valued members of society. It aims to provide consistency across the
school regarding expected high standards and a common understanding of effective practices
whilst acknowledging that personalised learning is required for our pupils.
VISION
We hold the view that all our pupils have the potential to acquire the essential personal
capabilities and positive characteristics to be successful. However, the specific physical and
psychological barriers that our pupils encounter mean that, to be successful, our provision must
be planned to provide security in learning as well as challenge in developing character and
academic achievement.
We also hold the view that from the moment pupils enters our school we have a collective
responsibility to nurture and develop them through both academic rigour and the building of
character so that each child or young person can feel successful in life. We seek to ensure that
pupils develop, independently, a range of attitudes and characteristics that will define them as
positive individuals willing to contribute constructively to society.
I am an HHELC pupil
“I am resilient, ambitious, motivated, creative, engaged, capable and successful.
I am a learner, a trier, a risk taker, a creative thinker, an achiever.
I AM UNIQUE!
CONTEXT
The aim of this statement is to provide consistency in ambition and expectation across the
three bases, ensuring a high standard of provision in all subjects. It also aims to provide a
common curricular understanding across the school. It identifies next steps for development
and as such it is a working document and will be added to as dialogue regarding the curriculum
progresses.
This statement outlines the curriculum intent, implementation and impact of each subject and
areas of learning, taught from EYFS to Post 16.
The key principles have been agreed through cross site consultation during the summer term
2019. Staff undertook an initial audit of provision and have worked in subject groups to define
the current provision and next steps. The three sites teach pupils with a wide range of barriers
to learning so it is important to implement the curriculum according to the needs of individual
pupils.
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HHELC Statement
Curriculum overview and intent
Our school’s core purpose is to ensure that learning and progress are both outstanding and
that aspirations and expectations are high for every pupil or student at their individual stage.
All of the pupils and students attending the school have a physical or psychological barrier to
learning and therefore the school has a bespoke local response to the curriculum covering all
statutory aspects when possible.
At HHELC our “curriculum” is the total experience that a child or young person will encounter
during their time at the school. The curriculum will include both national curriculum
opportunities and local enrichment activities, including the development of life skills. Where
appropriate, the school will be mindful of the opportunities that children and young people
access out of school and in their home school, such as hobbies and personal interests.
The school’s curriculum will focus on both academic rigour and building the characteristics of
effective learners. Curriculum design will be based on the skills, knowledge and understanding
that all pupils require to be successful citizens who will thrive both economically and socially.
At HHELC, the curriculum will be aspirational, creative, relevant, purposeful and progressive.
There will be a consistent focus on literacy, mathematical and scientific ability. This focus will
ensure equity for all and equal access to other areas of the curriculum. The teaching of
communication skills, including reading and writing will be prominent. Cross curricular reading
will be provided to develop opportunities for research and enquiry. Every opportunity will be
provided for pupils and students to develop their written abilities through cross curricular work.
Research confirms that pupils and students find logic, enjoyment and interest in the thematic
approach to learning. Themes will cover a range of interests including their local, national and
global position, a historic perspective alongside an understanding of their environment.
Expressive arts, creative and scientific exploration will be embedded as will opportunities for
design. The curriculum will include the teaching of a modern foreign language and physical
development and well-being.
There will be a culture of active learning, enquiry and exploration. Pupils’ personal
responsibility for learning will be promoted. Pupils will be supported to develop characteristics
such as independence, resilience, persistence, optimism, self-worth and self-belief.
Values such as respect and dignity for all will be promoted.

Curriculum Objectives (adapted from the Northern Ireland Curriculum)
Our curriculum will provide opportunities for pupils and students to develop as both
1. an individual
2. a contributor to society
AS AN INDIVIDUAL
Personal understanding
• respect themselves, understand their rights and responsibilities
• understand and manage their emotions
• learn how to learn and be committed to learning
• be aware of their creative potential; and become self-reliant
Mutual understanding
• respect and co-operate with others
• manage and resolve conflict
• develop and sustain safe, caring relationships
Personal health
• live a healthy lifestyle and make healthy choices
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Moral character
• show fairness and integrity in dealing with others
• be reliable and committed to tasks and take responsibility for choices and actions
Spiritual awareness
• develop an inner appreciation of life purpose;
• develop the personal strengths and resources to cope with adversity
AS A CONTRIBUTOR TO SOCIETY
Citizenship
• respect the equal rights of others
• recognise the interdependence of people, communities and the environment
• negotiate and compromise
• understand and use democratic means to influence change and contribute to the welfare
of school, the community and the environment
Cultural understanding
• recognise the richness and diversity of cultural influences in society and engage with
human cultural achievement in a range of forms and contexts
Media awareness
• be critically aware of the range of print, sound, moving image and graphic media and
assess the role and influence of media within society
Ethical awareness
• be aware of some of the dilemmas arising from scientific, technological and
environmental change
• assess the human and environmental impact of ethical choices and take action as
appropriate
Employability
• be aware of the impact of technology and global markets on work patterns and
prospects
• be proactive, enterprising, adaptable and open to new ideas
• enhance career options through life-long learning; and be aware of the rights of workers
and employers
Economic awareness
• understand the economic interdependence of individuals, organisations and
communities locally and globally
• critically examine how wealth is created and distributed
• make balanced and informed economic judgements
• be discerning and effective consumers; plan and manage personal finances effectively
Education for sustainable development
• understand the interdependence of society, the economy and the environment
• develop respect for the needs of both present and future generations
• demonstrate how action can help improve the quality of life for people, locally and
globally and
• exercise environmental responsibility through conservation of resources, waste
management and promotion of local and global biodiversity
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All parts of the curriculum will emphasise the development of thinking skills and personal
capabilities:
➢ Thinking, problem solving and decision making
➢ Being creative
➢ Managing information
➢ Working with others
➢ Self-management
These skills help pupils to think creatively, to develop personal and interpersonal skills and
dispositions that are essential for functioning effectively in a fast- changing world. The thinking
skills and personal capabilities are tools that help pupils to go beyond acquiring knowledge.
At HHELC we recognise that the curriculum should address educational, social and
generational disadvantage. The school’s ethos and culture will nurture and support all pupils so
that they feel secure in their learning and are able to take advantage of a wide range of
opportunities. In addition, appropriate support and intervention will be provided for all pupils
including those with barriers to learning - vulnerable pupils, the more able and those with
specific talents or skills. Due to a wide range of barriers to learning, including long absence
from mainstream education, we intend to ensure that gaps in pupils’ knowledge and skills are
addressed. Often these gaps include the acquisition of life skills which need to be developed.
Personalised learning opportunities are used where relevant.
Where relevant we will work in partnership with the pupil’s “home school” so that they are not
disadvantaged.
At HHELC we aim for our pupils and students to return to mainstream education wherever
possible. We recognise that for some students this will not be the case. It is our intention that
our students will work towards possessing the necessary characteristics needed in future
employment. We define these as follows:
Employability Characteristics
1. Invest in themselves, recognise their own strengths and values and take responsibility for
developing their work readiness, skills and behaviours (Self-motivated)
2. Have the tools and skills required to present themselves to a future employer, and the belief
that with the right dedication and effort, they deserve to achieve (Self-assured)
3. Have high aspirations for themselves, strive to be the best they can be and set ambitious
goals (Aspirational)
4. Understand the opportunities available to them locally and beyond, and to make realistic
choices (Informed)
5. Able to analyse a task or problem and offer a range of solutions, thinking creatively and
evaluating options (Problem solvers)
6. Able to speak and write articulately, engagingly and accurately as well as listening carefully,
with the ability to adapt to different purposes and audiences (Communicators)
7. Understand their strengths and weaknesses and give thought to how they are developing,
understand their interests and passions, and what is important to them (Reflective)
8. Understand that employers want young people who can listen and learn from their
successes and their mistakes and keep going (Resilient)
9. Work creatively to achieve their potential and that of the business, recognise the importance
of using their initiative (Enterprising)
10. Understand how to be an effective team member and take on a range of roles within a
group (Co-operative)
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Summary
➢ HHELC’S core purpose is to enable pupils and students to access the curriculum
through holistic engagement which entails ensuring pupils’ physical, emotional and
social needs are met; there is mutually respectful transition which is conducive to
building positive relationships
➢ To transition as seamlessly as possible to the next stage of their learning journey
➢ To access personalised learning by having their needs/barriers acknowledged and
addressed
➢ To experience a range of opportunities which encourage the development of a wellrounded holistic learner
➢ To have opportunities to express views and have opinions respected and valued
➢ To have pupil led personalised experiences
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Early Years Foundation
Stage
•
•
•
•

A Unique Child
Positive Relationships
Enabling Environments
Learning and Development
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EYFS Provision at HHELC
At HHELC we believe that the Foundation Stage is one of the most exciting and special phases
in education, which whilst having its own distinct curriculum and ethos, provides the basis on
which to build a life-long love of learning. The Foundation Stage is designed around the Early
Years and Foundation Stage Statutory Framework. This is the statutory framework that sets the
standards that all Early Years providers must meet to ensure that children learn and develop well
and are kept healthy and safe. It promotes teaching and learning to ensure children are ready
for school and gives children the broad range of knowledge and skills that provide a firm
foundation for good future progress through school and life. Provision for EYFS pupils at the
Hospital and Home Education Learning Centre begins at Foundation 2/Reception.
The four guiding principles of the EYFS are:
A Unique Child
We appreciate that every child is a competent learner from birth, who has the potential to be
resilient, capable, confident and self-assured. Our role as adults, at home and school, is to
provide a stimulating environment where these characteristics can develop. Each child’s
progress is individual to them and personalised learning is at the heart of everything we do. We
value our pupils’ particular talents and needs take this into account when planning activities
and experiences. The experience of being in hospital itself provides unique challenges and
can change things for pupils and their families and we go out of our way to take account of this.
Positive Relationships
At HHELC we pride ourselves on forming positive relationships which help children learn to be
strong, independent and resilient whilst always supported and safe. Within HHELC, each
person is valued for who they are and differences are appreciated; everyone feels included and
understood, whatever their personality, abilities, ethnic background or culture. Respecting each
other is our starting point from Early Years onwards. In our setting, relationships with the whole
family are crucial. Staff work closely alongside family members and other professionals and
are always happy to discuss anything that might affect our pupils’ learning and well-being.
Enabling Environments
At HHELC we offer a rich and varied environment to support children’s learning and
development in Foundation Stage, based on their individual needs. Children are given a variety
of learning opportunities whether this is on the ward, in our Primary Classroom, our roof garden
or elsewhere in the hospital. We try to ensure that the environment supports every child's
learning through planned experiences and activities that are both challenging but achievable,
set within a secure and safe environment. In order for children to be confident and successful
learners, we also offer a secure emotional environment, with all adults promoting a warm,
caring and positive ethos. Whilst our physical environment may at times be more limited than
those in other EYFS settings, the quality of our adult interactions and the resources that we use
contribute hugely to provide rich and stimulating experiences.
We work closely in partnership with other professionals including doctors and nurses, therapists
and play specialists. Most of our children will also have a Home School. We liaise closely to
provide as much continuity as possible to make transition back to Home School as smooth as
possible.
Learning and Development
All children develop in individual ways and at varying rates and every area of development is
equally important. Personalised learning is at the heart of all that we do. All staff are aware of
the important “steps” for each child to take along their own developmental pathway based on
9

age expected levels which are used for guidance. Our starting point is always the current stage
of development of the pupil in their current circumstances. We recognise that some of our pupils
may have had gaps in their previous school experience or have additional barriers in comparison
to children not in hospital so draw on approaches and strategies from across the whole
Foundation Stage.
In planning and guiding children’s activities we consider the different ways that children develop
and learn. Three characteristics of effective learning are:
•
•
•

Playing and exploring- children investigate and experience things, and ‘have a go’
Active learning- children concentrate and keep on trying if they encounter difficulties, and
enjoy achievements
Creating and thinking critically- children have and develop their own ideas, make links
between ideas, and develop strategies for doing things.

These overarch all curriculum areas with activities planned to ‘hook’ children into engaging and
motivating activities which challenge them to think, explore, experiment, plan and make decisions
for themselves resulting in learning, progress and sheer enjoyment.

Areas of Learning and Development
The EYFS curriculum is based around 7 areas of learning and development which are all
important and inter-connected. The three prime areas of learning are Communication and
Language, Physical Development and Personal Social and Emotional Development.
Alongside these, are the four specific areas which are Literacy, Mathematics, Understanding
the World and Expressive Arts and Design.
The prime and specific areas are often not taught discretely as children of this age do not
compartmentalise their learning into different subjects and an EYFS learning opportunity at
HHELC would usually involve aspects drawn from a range of areas.
We consider the individual needs, interests and stage of development of each child in our care
and use this information to plan challenging and enjoyable learning opportunities. Wherever
possible, we aspire to give pupils at HHELC access to all areas of learning and development.
The fact that pupils may well be with us for only a small part of their EYFS experience and the
physical constraints of being in hospital do on occasion pose challenges and limit the range or
depth of areas covered. Our close liaison with Home Schools means that we able to prioritise
certain areas and allow gaps to be filled.
Communication and Language
This area is divided into 3 areas of listening and attention, understanding and speaking.
At HHELC we consider the power of talk and communication as central to everything that we
do. From the moment that we arrive at the bedside, high quality adult interaction is provided to
model language, encourage interaction and engagement and develop and practise an increasing
range of vocabulary. We believe that children learn language best when they are engaged with
things that fascinate challenge and excite them. For some of our pupils communication may not
be spoken. We support all children to develop their confidence and skills in expressing
themselves and to use these skills in a variety of situations and for a range of purposes. We aim
to provide children with a vocabulary rich learning environment, including the physical
environment, the resources used and the opportunities for interaction. Children are supported
in developing competence and confidence in listening and holding attention when someone
speaks to them to focus on music, stories or other media clips.
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Literacy
This area incorporates reading and writing. At HHELC we want to nurture and inspire in children
a love of language, books and storytelling and provide them with a vocabulary-rich environment.
We believe that engaged and enthusiastic readers make engaged and enthusiastic writers.
Children learn and practise the skills that form the foundations for reading and writing through a
variety of captivating activities and experiences. Across the primary phase we immerse our pupils
in appealing quality texts which provide a springboard for a breadth of learning opportunities. To
enable them to access these texts over time and eventually produce their own, children in EYFS
will learn letter names and sounds and use these when reading and writing. As they progress
they learn to form letters correctly through a range of activities to develop motor skills. At HHELC
we link the phonics/reading approach wherever possible to that used by the Home School and
start from the stage of phonic development of each individual pupil. Children are given
opportunities to make marks and to learn to labels, lists, captions and sentences for different
purposes as part of play and during focused teaching activities.
Personal, Social and Emotional Development
Children are supported to develop a positive sense of themselves and others. Activities are
planned that promote emotional, moral, social and spiritual development. Within a supportive
framework, we encourage our pupils to develop autonomy and the disposition to learn. We
recognise that some of our pupils are going through very challenging times and work with the
whole team around the child to enable then to be in a position where they are ready to learn.
Where possible, they will be encouraged to access and use equipment independently and gain
independence in personal needs. We aim to provide children with experience of different cultures
and traditions and encourage them to embrace differences in gender, ethnicity, religion, special
educational needs and disabilities. The nature of our setting means that pupils are not often able
to work with other pupils, so opportunities for sharing and interacting with a range of different
adults are provided through formal and informal learning opportunities.
Physical Development
Children are offered opportunities to be active and to improve their skills of coordination, control,
manipulation and movement on a variety of scales from riding bikes outside to dough discos on
a ward. This is always balanced with an awareness of their current medical condition or physical
needs, which may provide some challenges. They have access to a variety of tools and
opportunities to practise learning to use them safely. The importance of keeping healthy,
including positive eating and sleeping habits are promoted where possible.
Mathematics
Children are provided with a range of opportunities to develop and improve their skills knowing
about numbers as labels and for counting, how numbers are made up and about calculating and
developing an understanding of adding and taking away and about comparisons. They will have
opportunities to explore pattern, shapes, spaces and measures. There is a strong focus on
practical activities including counting, sorting, matching threading and ordering. They will use a
range of manipulatives to support understanding and learning. They are encouraged to choose
equipment to solve problems or follow their own interests, talk about their work and explain and
record their work.
Understanding the World
Children are guided to make sense of their physical world and community through opportunities
to explore, observe and find out about people, places, technology and the environment. They
are encouraged to talk about and ask questions about the world around them and use their
senses to develop skills of exploring, investigating, observing and recording. They are
encouraged to find out about their own and other people’s cultures and celebrate similarities and
differences in our diverse world.
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Expressive Arts and Design
We are proud of our creativity at HHELC and believe that it is fundamental to successful learning.
Being creative enables children to make connections between one area of learning and another.
Originality and expressiveness are valued along with the chance to practise and learn from
mistakes. Children will be given opportunities to explore and play with a range of media and
materials. They are encouraged to share their thoughts, ideas and feelings through art, music
and movement and developing imagination through play.
Teaching Approach
In line with the statutory framework, we use a range of planned purposeful play and a mix of
adult-led and child-initiated activity. Play is essential for children’s development and provides
opportunities for children to explore, develop and represent learning experiences that help them
to make sense of the world; practise and build up ideas, concepts and skills; learn how to
understand the need for rules; take risks and make mistakes; think creatively and imaginatively;
communicate with others as they investigate or solve problems.
During their time at HHELC, EYFS pupils will experience a range of learning opportunities. These
may take the form of regular focused 1:1 session or sessions where pupils are able to steer the
direction of learning of an activity which has been set up or explore a resource which has been
provided. In other sessions, children will initiate the direction of their exploration and learning
independently. EYFS pupils in hospital for a length of time will be able to explore a range of
activities including the opportunities to build and construct; role-play and explore small world
equipment imaginatively; develop fine motor control through finger gym activities; explore water
and other sensory play and choose how they want to use their writing, reading or creative skills
to respond to a given stimulus. Sensitive adult interaction during these exploratory sessions will
be used to support or challenge pupils as needed.
In order to spark curiosity and ‘hook’ children into learning, our teaching will usually be themed
with quality texts being central to every theme. This encourages children to make links within
their learning and provides a context and reason for the activities with which they are being asked
to engage. Our flexible curriculum means that we tailor the theme and approach to suit the needs
of the individual pupils.
The precise nature, approach and length of sessions for EYFS pupils is personalised to the needs
of the pupil. A learning opportunity may consist of several shorter activities within a longer
session and flexible approaches to timing and staffing are used to provide the most appropriate
provision for each child. Staff make ongoing judgements about the balance between activities
led by children, and activities led or guided by adults. Over time the balance, in line with the
statutory framework, may shift towards more activities led by adults, to help children prepare for
more formal learning. However, this is always based on our in-depth knowledge and ongoing
assessment of pupils and their current stage of development. Opportunities to initiate their own
learning continue throughout EYFS and beyond. Our close liaison with Home Schools enables
us to tailor provision towards the approach with which pupils are familiar, and to which they
transition back to.
Assessment
Staff make ongoing formative assessments and observations of children’s level of development
and progress towards the 17 Early Learning Goals against which pupils are assessed at the end
of their time in the Early Years Foundation Stage. Staff think carefully about their interactions,
observing and challenging when necessary whilst also giving pupils the chance to explore and
make mistakes. This reflection is used to help shape the provision for learning for each pupil.
Ongoing learning records or learning journeys are made for each pupil to evidence their progress
across the different areas of learning and enable continuous review. For the vast majority of our
pupils, the Early Years Foundation Stage Profile is completed by their Home School. However,
through regular liaison the observations and assessments made whilst at Hospital School will
feed into this process.
12

Primary

13

Primary Curriculum at HHELC
Primary Education at HHELC takes place either at the Children’s Hospital School at Queen’s
Medical Centre or through home tuition/teaching via ‘Home Education’, co-ordinated from The
Sherwood Education Base. Both these locations are referred to as our setting. Throughout
documentation, a pupil’s Home School is the school on whose permanent roll they remain, with
whom they were based prior to attendance at HHELC.
INTENT STATEMENT
At HHELC we intend to provide all our primary pupils with a rich and varied curriculum which
enables them to develop and maintain a love of and success in their learning. Through
establishing positive and strong relationships with families, home schools and other
professionals we aim to prepare pupils to transition as seamlessly as possible into to their next
educational setting or challenge. This is achieved through a bespoke, personalised curriculum
maintaining continuity, where appropriate, with the home school curriculum missed due to
health circumstances. Each primary pupil receives a well-planned and considered curriculum,
which whilst taking full account of their medical, social, emotional and academic/learning needs
focuses on overcoming their individual barriers and enabling them to visualise an exciting
future of opportunities. We want our primary pupils to engage with and love learning, so plan
exciting and stimulating cross-curricular opportunities usually centred around a quality text or
theme, which take account the different ways that primary pupils learn. Communication,
‘quality talk’ and active engagement with reading are central to our curriculum. We aim to
ensure our pupils feel secure, confident and resilient in accepting and embracing challenge so
that they are better equipped to meet their full potential in relation to their age, stage and
individual circumstances.
IMPLEMENTATION
The Primary Curriculum at HHELC is based upon the National Curriculum in England Key
Stages 1 and 2 Framework documentation and the Statutory Framework for the Early Years
and Foundation stage. EYFS provision at HHELC is outlined in a separate document. The
national curriculum provides an outline of core knowledge around which teachers can develop
exciting and stimulating lessons to promote the development of pupils’ knowledge,
understanding and skills as part of the wider school curriculum. We take account of the Aims
and Programmes of Study in the core subjects of English, Mathematics and Science and the
Foundation subjects. Overarching these subjects, we promote the spiritual, moral, social,
cultural, mental and physical development of the pupils at the school and in society. Across
the curriculum the development of language and literacy through spoken language, reading
and writing and vocabulary is prioritised. Opportunities to develop pupils’ numeracy and
mathematical reasoning are also taken across the curriculum. Whilst some sessions may be
delivered as discrete subjects, we take every opportunity to use a cross-curricular approach to
be provide context and opportunities for application. At HHELC our primary curriculum extends
beyond the National Curriculum and includes a variety of enrichment and functional
experiences, contributing to a pupil’s holistic development. Our primary curriculum is
personalised to each individual pupil.
The nature of our setting and pupils means that the curriculum is unlikely to look exactly the
same for any two pupils, although the overarching principles and rigour remain consistent.
The delivery of the curriculum would usually fall under one of the following pathways. These
are flexible and pupils may move between different pathways depending on current need or
may receive a combination of pathways. Staff are constantly making formative assessments
and observations which enable them to ensure that the current pathway is the most
appropriate.
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Engagement Pathway
The nature of some of our pupils current and recent experience or learning need means that
they are not presently ‘ready to learn’ according to a standard formal curriculum. Staff prioritise
forming positive relationships quickly. They then use their knowledge of the pupil to plan
meaningful activities based on what the pupil needs to move their ‘learning readiness’ forward.
The focus of activities might involve emotional health, developing stamina, communication,
relationships or thinking skills. Often this will be based around a hook which could be a child’s
interest, a stimulus or a text. Teaching is well-planned and draws on the core skills and
objectives from different curriculum areas, although pupils may not yet be ready to have this
made explicit to them. This may, for example, involve introducing English and Mathematical
skills through games; learning and applying skills from different curriculum areas within a
broader themed context or a more functional learning approach. Some pupils’ specific needs
may mean they remain on this pathway or that it transitions to an approach based on ‘making
memories.’
‘Home School’ Liaison Pathway
Many of our pupils, will transition frequently between HHELC provision and that of their Home
School, sometimes on a day-by-day basis or be with us for a defined time period prior to
transitioning back to their Home School. In order that they are equipped to transition as
seamlessly as possible and to provide continuity in learning, curriculum content will usually be
based upon that of the Home School. We work to form effective relationships with Home
Schools liaising regularly as shared professionals around the pupil. Whilst content may be
driven by the Home School, we adapt and personalise the delivery and methodology for each
subject in line with our approach detailed below for each subject. We make ongoing
professional judgements about the suitability of the curriculum sent from school and through
liaison may move away from this towards another pathway if it is felt to be more appropriate.
HHELC Thematic/Text Based Learning Pathway
For some pupils this may be followed prior to linking more closely to Home School planning.
For others this may last throughout their time within HHELC if this is judged to meet their needs
most appropriately. We take a thematic and cross-curricular approach to learning. Teaching
and planning is based around a selection of quality texts which maintains the rigour and
curriculum content of subjects or may initially be based around an individual interest. It is the
curriculum content and learning which drives the teaching, with the theme or text being used as
a vehicle for the learning and delivery. We provide a meaningful context around which to base
learning, avoiding tenuous links and teaching areas discretely if there is not a meaningful link.
The stimulus of the text or theme is used as a ‘springboard’ for learning across the curriculum
personalised to the current stage at which the pupils is working and their individual learning
needs.
Some pupils will follow a combined pathway between Home School liaison and the HHELC
curriculum where links are made with some areas of the Home School curriculum, whilst
delivered through the HHELC thematic/text-based pathway.
MATHEMATICS
The HHELC Primary Curriculum follows the National Curriculum for Maths. We also draw on a
range of sources to enhance and elaborate on this including
• Rising Stars progression frameworks
• Kent Tracking statements
• White Rose Schemes of Learning
• ‘Maths No Problem’ resources
• Development Matters statements, Early Learning Goals and the NCTEM progressions
for the Early Years
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Wherever possible, we liaise with Home Schools in order to provide continuity if a particular
approach or scheme is used. As a school, where possible, we adopt a mastery approach to
teaching and learning mathematics. At HHELC, mastering maths means pupils acquiring a
deep, long-term, secure and adaptable understanding of the subject. Achieving mastery means
acquiring a solid enough understanding of the maths that has been taught to enable pupils to
move on to more advanced material. It involves building opportunities for reasoning and
problem-solving into every area of the Maths curriculum. It places number is placed at the
centre of teaching with high priority given to developing children’s fluency in mental calculation
and fluency with basic number facts. Our planning is flexible to enable the addressing of gaps
which have been identified in pupils’ mathematical knowledge.
When exploring mathematical concepts, we use the Concrete-Pictorial-Abstract approach to
provide pupils the opportunity to build competency. Through our curriculum, pupils will become
fluent in the fundamentals of mathematics in varied ways both mentally and through written
calculation; reason mathematically and apply their learning to solve problems. The use of
concrete manipulatives and pictorial representations is valued and encouraged throughout the
entire primary phase. Quality ‘mathematical talk’ is at the heart of the HHELC Primary Maths
Curriculum along with the acquisition of a rich Mathematical vocabulary.
ENGLISH
In line with the Purpose and Aims of the National Curriculum for English, the Primary English
Curriculum at HHELC teaches pupils to write and speak (whether verbally or through
alternative methods) fluently so that they can communicate their ideas and emotions to others
and through their reading and listening, others can communicate with them. The ability to
communicate is particularly important in a setting where in many respects a pupil’s voice and
ability to control what is going on around them can be significantly reduced. We believe that
reading, writing and speaking and listening are inextricable linked and are the tools to
becoming confident, successful adults.
As well as the National Curriculum we draw on a range of source to enhance and elaborate
including
• Rising Stars Progression Frameworks
• Kent Tracking statements
• Quality thematic approaches to teaching of English e.g. The Literacy Curriculum from
the Literacy Tree
Reading is at the heart of the HHELC English Primary curriculum. We believe that engaged
and enthusiastic readers and communicators make engaged and enthusiastic writers. A love
of reading opens up new worlds and opportunities for pupils whose current physical or
emotional environment may be restricted.
High quality synthetic phonics is essential at the early teaching of reading in order that pupils
can decode and unlock a range of exciting texts. Where it proves beneficial, this is continued
through EYFS, Key Stage 1 and beyond. However this is always balanced with pupils
experiencing a literature- rich environment. Wherever possible, we liaise with Home Schools
so that the phonics teaching approach is consistent. Depending on this, staff are able to draw
on a range of approaches including
• Letters and Sounds
• Read Write Inc
• Jolly Phonics
Pupils have access to a wide range of reading materials including book banded reading books
and non-fiction texts linked to curriculum areas. Reading is an essential feature of the majority
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of teaching sessions, whatever the subject area. The HHELC Primary Curriculum is based
around a range of quality texts which are used as the basis of reading and writing exploration,
but also as the springboard for learning in other areas. Pupils are always encouraged to read
for meaning, purpose and enjoyment. As in all curriculum areas, ‘quality talk’ about reading and
the acquisition of high quality, varied vocabulary is at the core of the Primary reading
curriculum. We aim to teach pupils within a vocabulary rich environment whether that is the
physical environment, the resources chosen or interactions with adults. Reading is a vital tool
in extending and enriching pupil’s vocabulary. As well as developing comprehension skills, the
reading of quality texts provides a meaningful context for exploration of spelling, vocabulary,
grammar and punctuation which can then be applied in writing.
Writing
Within the HHELC English Curriculum, we see writing as inextricable linked to and a
continuation of the reading curriculum. Pupils are exposed to high quality models of a range of
genres which can be analysed and used as a stimulus for their own writing. Pupils are
scaffolded through exploration of vocabulary, grammar punctuation and spelling within texts
which they then can apply within their own extended writing. The National Curriculum statutory
word lists and grammatical content tables are used to ensure accurate pitching and coverage.
High quality opportunities to ‘talk for writing’ are encouraged at every opportunity along with the
acquisition, extension of and application of varied and rich vocabulary. Writing is seen as an
important part of every curriculum subject.
Speaking and Listening
The ability to communicate clearly and convey ideas confidently is an essential part of the
HHELC Primary Curriculum and provides the foundation for effective reading and writing
across all curriculum areas. We use a range of approaches within our curriculum including
exploring learning through drama. We model and encourage the use of a rich and varied
vocabulary, providing opportunities to extend and apply vocabulary through speaking and
listening. As well as the National Curriculum we also draw on other resources to support
quality planning in Speaking and Listening including those produced by The Communication
Trust. Where pupils have gaps or face particular barriers we are able to provide personalised
interventions with phonics, reading or spelling often in conjunction with Home Schools.
SCIENCE
In line with the National Curriculum we aim to provide opportunities for our pupils to develop
scientific knowledge and conceptual understanding; develop understanding of the nature,
processes and methods of science and to develop an understanding of the uses and
implications of science, today and for the future.
Work may either be based around the topic areas studied at school or content related to the
National Curriculum Programme of Study. This is elaborated on in the Rising Stars
Progression Frameworks for Science. Pupils are also provided with investigative and practical
scientific opportunities on areas inspired by cross-curricular work linked to quality texts or
themes. As in all areas of the HHELC Primary Curriculum we provide opportunities for high
quality talk and the development of a rich scientific vocabulary
FOUNDATION SUBJECTS
We are committed to providing our pupils with rich and varied opportunities across the
curriculum including work in Art and Design, Computing, Design and Technology, Languages,
Geography, History, Music, PE and RE and Personal, Social, Health and Economic Education
(PSHE). The range and quantity of foundation subjects covered may depend on a pupils length
of time spent with HHELC. To assist in pitching work correctly and ensuring that pupils have
the opportunity for challenge, and breadth, we draw on the National Curriculum but also a
range of progression frameworks drawn from different sources.
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Depending on the curriculum pathway being followed, curriculum content in different foundation
subjects may be based on that being covered in the home school although the approach and
methodology will be adapted to suit the needs of each individual pupil and our detailed
knowledge of their interests and ways of learning. For those pupils following a thematic, textbased curriculum we aim to draw in a range of subject areas often through a cross-curricular
approach to compensate for the time constraints faced in our setting.
Whatever subject area is being delivered we provide opportunities for high quality talk and the
acquisition of a rich and varied subject related vocabulary.
Across all curriculum areas, we promote the spiritual, moral, social, cultural mental and physical
development aim to prepare pupils for opportunities, responsibilities and experiences of later
life.
IMPACT STATEMENT
If our primary curriculum is successful:
• Our pupils’ individual social, academic and emotional needs are met. They will have
experienced a rich and varied range of curriculum content tailored to their individual
circumstances.
• Pupils demonstrate enjoyment and an increasingly positive attitude to their learning.
• Pupils make progress in line with their full current potential in relation to age, stage and
current individual circumstances. We have the highest expectations for all our pupils.
We are aware that the challenging circumstances in which many of our primary pupils
find themselves, so academic progress may not always be linear and is judged in
combination with a more holistic, yet still rigorous understanding of progress.
• Pupils are equipped to transition effectively onto their next educational pathway.
• Pupils are able to respond positively to their next individual challenges appropriate to
their starting point.
• Pupils are able to communicate their ideas and learning in a range of situations; apply
their knowledge and make connections between new learning and their existing
knowledge.
CASE STUDIES
A Year 5 Home Education pupil with a range of additional needs on entering HHELC found
communicating very challenging, including difficulties talking to their teacher appropriately
using their name. They initially refused to write. Through careful planning of a bespoke
curriculum tailored to their specific challenges and barriers and using the pupil’s current
interests as a way to engage the pupil they have made significant progress. This pupil recently
wrote several sentences to create a poster for their favourite charity; speaks to their teacher
appropriately and asks coherent questions.
A Year 4 pupil who attends Hospital regulary for 2 week periods of treatment displayed
challenging behaviour on first attending hospital school. They struggled with focus; found
retaining and applying information challenging and struggled to communicate effectively.
Hospital school liaised with home school and followed their curriculum content linked to sound
and hearing. This was approached in a different way, using the stimulus of creating a video
presentation and our knowledge of their love of drama to motivate the pupil. They researched,
recalled and presented complex information, maintaining focus throughout.
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A Year 3 pupil has attended Dialysis 3 times a week since the end of F2. Having missed much
of their EYFS education this pupil was initially significantly behind their peers. Their attitude to
learning was inconsistent and they struggled in particularly with communicating their ideas in
writing; reading, phonics and spelling. Hospital teachers have worked in close liaison with
Home School, basing work on that being missed at school, significantly adapting and
personalising it to meet their needs, whilst ensuring that they are able to fully participate with
the Home School curriculum on alternating days. A tailored intervention program has also been
created based on gaps identified through shared assessment with the home school. This pupil
has made significant progress and the gap has narrowed. Their attitude to learning at hospital
and home school is now very positive. They can now write with increasing independence and
clarity and recent assessment shows that whilst still working below ARE, the gap is closing.
An EYFS pupil with ongoing acquired brain injury challenges initially could not tolerate any
engagement with school and was incredibly withdrawn and distressed. The nature of their
condition had resulted in a loss of speech and movement in some areas. School staff worked
initially to engage them through their love of Lego and Ipad. This evolved into a thematic bookbased curriculum around the texts Supertato and Gigantosaurus. Through this approach, the
pupil experienced learning across the prime and specific areas. After liaison with the hospital
speech and language team, there was a focus on developing phonic knowledge in order to be
able to access future communication devices. By the end of their stay, when asked in a multidisciplinary team meeting how they were feeling they spoke to say, ‘I love school, my teachers
are great’. They made significant progress beginning to work within age related expectations
for many of the areas of learning, engaged enthusiastically in play-based activities and were
confident to communicate with all adults.
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English Curriculum at HHELC
Our aim in English is to provide students with the skills needed in adult life and thus enable
employability. The two components, English Language and English Literature, enable skill
development, as well as promoting a lifelong love of literature through reading. We aim for
students to gain GCSEs and other accreditation to reintegrate into college, apprenticeships,
work and society. Effective reading, writing, speaking and listening offer access to all other
areas of the curriculum.
What do we teach?
The following are taught on all sites:• GCSE English Language and Literature
• KS3 literacy
In addition,
• English Language/Literature AIM Awards for example, Spelling, Punctuation, Reading
for Meaning, Writing to Describe. (Since last year’s change to AIMS - English AIM
Awards are not currently delivered at CHS. However, in the past SEFL ‘Obtaining
Information from Texts’ and ‘Writing to Persuade’ have been offered.)
• Functional Skills – all sites apart from CHS. Planned for CHS from Autumn Term 2019.
• A Level English Literature – at Hopewood, CHS (and rarely, Home Education – currently
student with an EHCP). The Discover Arts Award is taught at CHS.
The GCSE syllabus is determined by the student’s home school, with the exception of at
Sherwood, where the AQA specification is followed.
At A level, the syllabus at CHS and Hopewood is determined by the student’s home school.
At KS3, all settings adopt the student’s home school KS3 scheme for example by reading the
same novel as in school. This is so that students can re-integrate seamlessly back into their
home school when they are better. In the absence of this information, the National Curriculum
is followed and activities are selected to engage the pupil and address any identified skills
gaps.
English is also taught at KS1 and KS2. Please refer to the primary section for further details.
Due to illness, most of our pupils have missed many hours of learning. Many students are not
well enough while with us to work quickly or complete extra work/homework. Careful planning
of targeted, focused tasks and careful selection of resources are required to engage the learner
and accelerate the gaining of knowledge, understanding of texts and fill gaps in learning. It
often involves planning well-paced, shorter tasks and using resources such as graphic novels,
online literature animated tales, listening books, gothic novel extracts. Planning is based on
teacher knowledge of GCSE and A Level Language and Literature syllabuses and assessment
objectives in alternative accreditation. Pearson assessment materials are used, for baseline
tests KS3-4 and formative assessments, along with knowledge of a pupil’s prior learning to
ensure that planning is personalised and differentiated for each pupil.
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There is a focus across all sites on reading, writing, speaking and listening
READING
Higher order reading skills are taught in line with English assessment objectives (AO) at
GCSE:• AO1: identify and interpret explicit and implicit information and ideas
• select and synthesise evidence from different texts
• AO2: Explain, comment on and analyse how writers use language and structure to
achieve effects and influence readers, using relevant subject terminology to support their
views
• AO3: Compare writers’ ideas and perspectives, as well as how these are conveyed,
across two or more texts
• AO4: Evaluate texts critically and support this with appropriate textual references.
In Home Education, reading is often collaborative, with the teacher and the student taking turns
to read parts of a text.
Reading is wide, varied and challenging. Pupils are expected to read whole books, to read in
depth and to read for pleasure and information. We have a big emphasis on choosing and
reading books independently for challenge, interest and enjoyment (at CHS, books are
available through the ‘Read For Good’ scheme).
Via the CHS ‘Ducklings Post’ scheme- pupils are nominated who need support with their
reading- then receive one specially selected book per month for 6 months and accompanying
activities. Feedback has been extremely good- pupils have found it inspiring to read books that
are out of their usual comfort zone, reading a variety of genres.
Pupils are encouraged to read increasingly challenging texts and to understand it through:
• Learning new vocabulary, relating it explicitly to known vocabulary and understanding it
with the help of context and dictionaries
• Making inferences and referring to evidence in the text
• Knowing the purpose, audience for and context of the writing and drawing on this
knowledge to support comprehension
• Checking their understanding to make sure that what they have read makes sense.
Opportunities for teachers to enhance pupils’ vocabulary will arise naturally from their reading
and writing. Teachers show pupils how to understand the relationships between words, how to
understand nuances in meaning, and how to develop their understanding of, and ability to use,
figurative language.
Text marking to identify literary devices, sequencing and cloze exercises are examples of
activities used to support reading comprehension.
Use of other media is made to deepen understanding of literature and to cater for different
learning styles. For example, making clay models of characters and short film clips of
scenarios; creating detailed illustrations of characters (e.g. the 3 Ghosts in “A Christmas Carol”)
and diagrams.
We promote reading for pleasure – e.g. creating a reading culture within Sherwood Education
Centre. Students should develop an appreciation and love of reading, and read increasingly
challenging material independently through:
• Reading a wide range of fiction and non- fiction, including in particular whole books,
short stories, poems and plays with a wide coverage of genres, historical periods, forms
and authors.
• Choosing and reading books independently for challenge, interest and enjoyment.
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We will achieve this by:• Reading a novel(s) as a group (shared reading). This will include silent reading at times
and “rendezvousing” at a particular point to share personal responses.
• Undertaking an approach to interrogating the text(s) which will enhance pupils’ reading
skills and understanding of texts but focus predominantly on reading the novel swiftly,
without too many formal written activities. The approach will be based on reciprocal
reading.
• Visiting the local library and choosing books to read individually for pleasure.
• Using audio books (Sherwood and CHS) where appropriate.
At CHS extra-curricular drama is used as a vehicle for bringing the books to life – playhouse
volunteer’s visit fortnightly and a drama teacher comes on the ward. Also, Playhouse/author
workshops/ Local authors/ WBD/film making – Valerie Bloom/David Almond/’Smart’/Paula
Rausthorne. Visits to theatre productions for those who can manage them are organised for
Sherwood and Home Education pupils.
WRITING
Higher order writing skills are taught in line with English assessment objectives (AO) at GCSE:• AO5: Communicate clearly, effectively and imaginatively, selecting and adapting tone,
style and register for different forms, purposes and audiences. Organise information and
ideas, using structural and grammatical features to support coherence and cohesion of
texts
• AO6: Candidates must use a range of vocabulary and sentence structures for clarity,
purpose and effect, with accurate spelling and punctuation. (This requirement must
constitute 20% of the marks for each specification as a whole.)
• AO7: Demonstrate presentation skills in a formal setting
Pupils are taught to write for a variety of purposes and audiences across a range of contexts.
For example, letter writing in Functional Skills.
They are taught to• plan, draft, edit and proof-read
• write accurately, fluently, effectively and at length for pleasure and information
• consolidate and build on their knowledge of grammar and vocabulary
In Home Education, reading and writing are often modelled, with techniques such as the “Point,
evidence, explain” format, and particular skills and vocabulary for different types of writing such
as persuasion or description. To up level we might bring in PEED – point, evidence, explain,
and develop. We have workbooks and text books such as “Beat Dyslexia” for individual
students with specific difficulties.
Creative approaches are used to explore texts. For example, writing the diary of a character;
an alternative or predicted ending to a chapter or story; writing a “behind the scenes” account;
letters to /from characters. Literature is also used as a basis for personal and creative writing.
Opportunities are created for independent work. For example, a strategy which is used
successfully is to produce a booklet of activities, e.g. Year 7 creative writing and “A Christmas
Carol” so that the students can work through them independently/ with teacher guidance so it
can be completed both when in school and out.
Support for writing is in place for those unable/reluctant to write themselves. This often involves
ICT – word-processing using laptops, and interactive whiteboards.
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Writing frames, mind maps and Venn diagrams are used to organise facts and ideas before
drafting and building pieces of sustained writing.
SPEAKING and LISTENING
This is a required element for GCSE English. Activities are therefore planned with the following
GCSE English Language assessment objectives in mind:• AO8: Listen and respond appropriately to spoken language, including to questions and
feedback on presentations
• AO9: Use spoken Standard English effectively in speeches and presentations.
Assessment objectives for speaking and listening in Functional Skills are more challenging.
Oracy is, however, addressed in its widest sense in the English curriculum.
Small group teaching at Sherwood provides opportunities for debate and group discussion.
Despite the limitations of small student group numbers on other sites for discussion and group
work, opportunities are provided wherever possible for speaking and listening activities. For
example, Teaching Assistants are used to assist in these activities.
Verbal interaction is a great emphasis in most lessons. We not only encourage speaking, we
also emphasise listening and enable our pupils to consider, argue for and defend opinions
other than their own, a powerful asset in today’s increasingly polarised world, and a crucial part
of social and emotional learning. Audiobooks are used to enhance listening skills at CHS.
Spoken language continues to underpin the development of pupils’ reading and writing.
Teachers therefore ensure pupils’ confidence and competence in this area continue to develop.
Discussion is used in order to learn; pupils are encouraged to elaborate and explain clearly
their understanding and ideas. All English lessons at CHS have a big emphasis on discussion
work with effective use of questioning.
Speaking and listening is the first skill developed in home education. On the first meeting a
teacher will speak with the pupil about their interests, difficulties, hopes and plans. As home
education is always one to one, the speaking and listening element is always a key part of
lessons. More formal skills are developed as part of the spoken language element of GCSE
English Language, where pupils need to give a presentation and answer questions on it. There
is also a formal Speaking and Listening element to Functional Skills English.
Where pupils are unable/reluctant to speak, alternative means are used to enable them to
express themselves such as word-processing, use of whiteboards, written and artwork. A
PowerPoint presentation is a useful support for pupils giving an oral presentation.
NEXT STEPS
• Subject leadership - English teachers on each site meet a minimum of once a term to:➢ Have an overview of what is being taught and how across the learning centre.
➢ Share up to date resources and ideas, including the ‘Discover Arts Award’
(Resources to be located on shared drive/ on the staff hub – N.B. Home
Tutors need to be able to access the same resources as the English
teachers.)
➢ Feedback information from links with mainstream English
departments/faculties.
➢ Consider key points from examiners/assessors’ feedback to improve
preparation of pupils for examinations/assessments
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•
•
•
•

➢ evaluate impact by planning and undertaking monitoring activities:o Look at data generated by PPPs
o Moderate work/ work scrutiny
o Assessments – check consistency of approach
From the above monitoring activities, identify areas of focus for development.
Develop strategies for teaching reading and writing, especially sustained writing.
Develop strategies to meet the challenges of oral work in our context.
Develop a library resource for Home Education students.

CASE STUDIES
Home Education
Student B achieved L5 at GCSE. She said she heard the Home Tutor’s voice instructing her as
she wrote!
Student who loves Shakespeare but never seen any on stage – Home Tutor is hoping to go
with her to open air performance
Student C who is developing his skills of presenting his views on controversial subjects.
“Nothing will come of nothing” – Student ‘B’ quoting Shakespeare in her conversation about
why she decided to have her lesson even though she was ill.
A student who loved poems – reading them aloud to his mum.
English AIM awards achieved demonstrating literacy skills.
Functional Skills achieved – supporting 6 Home Education students to get college places.
SHERWOOD
Visits to the theatre for student who could not normally go.
Macbeth – stage craft relating to the play – Cody “that’s how they did it in the play” (Act 2
Scene 1 “Is this a dagger I see before me?”)
Year 11 student continued with the literature course because she enjoyed it even though she
was unlikely to pass.
Bronze Arts Award presentations demonstrate increased confidence in oracy.
The Tuesday afternoon reading group at Sherwood; two pupils confidently reading out loud to
the group (and they love it!).
Visits to the library in Sherwood to take out books.
HOPEWOOD
A KS4 student refused to read Macbeth as it was too difficult and not relevant to her life.
Engaged her through poster work and role play. She identified with the themes of the play -and
sat the GCSE Literature exam.
A level student – continued studying text despite hospital admission, enjoyed discussing text
with others and gained confidence in speaking to unknown staff. Returned to college to
complete.
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Aims – other than English - gardening/cooking/music involve cross-curricular use of literacy.
Literacy skills are practised through other curriculum areas for students who refuse to engage
in English.
Developed library on site and on the wards. Activity co-ordinators also use the library on ward.
We have encouraged ward staff to visit Sherwood library.
QMC CHS
A NEET Year 12 student with no GCSE’s completed several English AIM awards whilst having
dialysis treatment and then wrote a CV for the first time with their newly acquired qualifications.
This enabled them to get a place at college.
A Year 11 student who was 3 weeks away from their English Literature GCSE and behind with
their poems - having had 2 weeks of intensive lessons she was confident to go on to teach her
friends (over the phone) about the poems and confidently face the exam when they returned to
school.
A Year 7 oncology patient (had only attended Yr7 for 1 week) had no confidence in their
English Skills. Before their treatment started they were a championship golf player. Lessons
were devised based on TV Gold commentaries – he wrote and performed his own gold
commentary and wrote in his feedback that he was much more confident in English.
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Mathematics
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MATHEMATICS CURRICULUM AT HHELC
Why:
The purpose of teaching mathematics at HHELC is to:
• Develop fluency in the fundamentals of Mathematics
• Reason mathematically by following a line of enquiry and developing justifications using
mathematical language.
• Solve problems by applying their mathematics to a variety of situations.
• Encourage employability through transferable skills.
Hence, develop confidence with mathematical thinking for all our pupils who have missed
school education
What:
Within Mathematics at the HHLEC we are delivering the following programmes of study, as
appropriate:
•
•
•
•
•

The KS3 national curriculum, typically to years 7-9
GCSE to years 9-11+ incorporating all the main exam boards
Levels 1,2, and Entry level Functional Skills
A Levels: Mathematics and Further Mathematics, again supporting all main exam boards
AIM awards that incorporate mathematics elements for example Budget (?) and Money
Management

Problem solving skills are woven into all areas of the curriculum we deliver, alongside
improving numeracy skills and supporting the mathematical demands of other subject areas.
Assessment is carried out on a regular basis. The nature (informal and formal ) of this is
determined by student medical need.
How:
Typical Mathematics teaching may include some or many of the following:
• Online based resources and support tools
• Questioning and modelling solutions
• The use of mini whiteboards and puzzles to solve problems and demonstrate
understanding
• Treasure hunts and card sorts
• 1-1 dialogue and modelling
• Course based text books and worksheets
• Topic revision and assessment materials
• Targeted exam preparation including relevant exam materials
We appreciate that each student we work with has unique health needs and so our approach is
to adapt all our teaching to make understanding concepts and developing skills as accessible
as possible. We adopt teaching styles that complement and support each individuals learning
needs. We use unconventional techniques to overcome barriers to learning in order to
maximise a young person’s progress; for example working on the floor with a young person
who cannot sit, adapting questioning for a selective mute, developing a code for an OCD
student who could not write mathematical operands, and scribing for a young person whose
barrier is perception of germ transmission. Fundamental to all our teaching is to impart a ‘can
do’ attitude to our students, building their confidence alongside their mathematical prowess.
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Impact:
• At CHS, a year 7 pupil with a six month admission accessed regular maths sessions as
part of his timetable. He then had to complete his Easter Maths test from his highachieving private school and achieved a score in line with his peers.
• A home educated student in year 9 who had not been able to access school for
several months due to a combination of physical and mental challenges is now engaged
with her learning, has grown tremendously in her confidence within the subject and is
now achieving on a regular basis level 6 and 7 GCSE material having arrived with us
achieving significantly lower levels at her home school.
• At the Sherwood Education Base, a year 11 class, mostly with anxiety and having
missed a significant proportion of school education have
o Since the initial mock examination in October, all the pupils have gained
confidence within the subject.
o All made significant progress towards their expected GCSE target grade. This is
shown by the most recent mock exam result completed in April.
• At the Lookout, a year 12 student, whose mental health condition had made her scared
and unwilling to engage initially with her A level Mathematics studies, has successfully
reintegrated into school Mathematics lessons after 6 months absence from school, with
no need to resit the year. She is now enthusiastic about her studies and managed to
catch up with all the missing work whilst at the education base. She is now back to
realistically targeting an A grade – something she believed impossible at Christmas.
Next steps:
• Moderation of work across the school
• Audit, discuss, action, review cycle for adapting the sharing of resources electronically
focussing on KS4 at this time
What we need in order for this to happen
• Central single drive accessible from all sites and off site
• Time to meet and audit/discuss/review as a team
• Individual time to action the above
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SCIENCE CURRICULUM AT HHELC
Intent
• develop scientific knowledge and conceptual understanding through the specific
disciplines of biology, chemistry and physics
• develop understanding of the nature, processes and methods of science through
different types of science enquiries that help them to answer scientific questions about
the world around them
• are equipped with the scientific knowledge required to understand the uses and
implications of science, today and for the future
• develop scientific literacy
• inspire awe and wonder and stimulate a long-term interest that would engender further
study and/ or career in the sciences

What do we teach?
Setting

KS4

KS5
AIM
A
Awards Level

GCSE
Home
Education
Sherwood
Children’s
Hospital
School
Hopewood

Biology Chemistry Physics Triple Trilogy
∕
∕
∕
∕
∕
∕
∕
∕

∕
∕

∕
∕

∕
∕

∕
∕

∕

∕

∕

∕

∕

∕

∕

∕

∕

The GCSE syllabus is determined by the student’s home school, with the exception of
Sherwood, where the AQA specification is followed.
At A level, the syllabus at CHS and Hopewood is determined by the student’s home school.
At KS3, all settings adopt the student’s home school KS3 scheme. This is so that students can
re-integrate seamlessly back into their home school when they are better.
Science is also taught at KS1 and KS2. Please refer to the primary section for further details.
How do we teach science?
We meet the National Curriculum requirements by delivering the key themes from Biology,
Chemistry and Physics.
We use a variety of teaching strategies to appeal to different learning styles, and to be
considerate of student’s needs. At CHS, Hopewood and Home Education, students are taught
1-1 in most instances. At Sherwood, students are taught in groups of up to 6 based on what
stage they are at.
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Number of sessions/ time
Setting
Home Education

Sherwood
Children’s Hospital School
Hopewood

Hours of Science teaching
Generally 1hour 40 minutes. If student
is allocated extra hours, this may
increase
4 x 45 minutes per week
Up to 2 hours per week
Up to 2 hours per week

Use of websites (e.g. Bitesize, YouTube clips, online simulations)
Science is a practical subject, so the use of practical work is undertaken wherever possible.
Sherwood has an array of biology models, electrical circuit and magnetism equipment,
glassware, games, equipment for light and colour experiments. There are microscopes for
microscopy, quadrats for fieldwork, waterbath, Newtonmeters and slotted masses,
thermometers and glassware for all sorts of experiments. This equipment is available for home
tutors to use.
Chemicals are available for experiments involving, for example, acids and alkalis, enzymes,
metals, displacement reactions, agar and chemicals for food testing.
In Home education, wherever possible, tutors will carry out practicals in the home with
students. For example: heart dissection; separation of mixture of iron filings; sand and salt;
making models to represent electronic structure; pulse rate before during and after exercise;
reflection using a torch and mirror; matching pairs games to illustrate names of elements and
symbols.
For the GCSE required practicals, students will, where possible, carry out the practical or carry
out an online simulation. If neither of these are possible, then they can watch the practical on
YouTube.
Staff have access to Exampro and Kerboodle to get assessment resources, and teaching
resources.
There are also opportunities to visit museums, Sewage Works, parks (environmental
experiments). We have had visiting scientists (cosmetic scientist visit-students making hand
cream and shampoo)
During science week there are Science week activities and visiting scientists.
At Hopewood and QMC practical work is used as a means to deliver the curriculum where
applicable. They are carried out in line with appropriate student-specific risk assessment.
Impact
• A significant number of students sat GCSE exams in academic year 2018/19 at
Sherwood and Home Education
• Students at CHS and Lookout have been supported in GCSE and A Level science
subjects facilitating the return to their home school
• Students at Lookout, Sherwood and Home Education have achieved a range of AIM
awards in the sciences at levels appropriate to them
• Students have gone onto further science study post-16 and intend to pursue careers in
science
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Next Steps/Areas to Develop
• Need for a science subject leader
• Sharing planning and resources across all settings
• Devise a logical filing format so locating resources and plans is easy
• Collaborative planning around the less exciting science topics to make them more
accessible and enjoyable for students
• Decision around whether Trilogy or single science is the best route for students at
Sherwood
• Devise KS3 scheme and resources to support staff when no work is provided by the
home school
• Home Education would like to develop science skills at KS3 for a group of Home Ed
students
• Organising suspended week for home tutored pupils to experience an array of practicals
in the lab.
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Modern Foreign
Languages
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MODERN FOREIGN LANGUAGE CURRICULUM AT HHELC
Who are our students currently?
CHS - Any student that is currently studying languages at their home school
Home Education – Provision more difficult due to number of hours of teaching offered and
staff availability; PJM has taught 2 GCSE language students in past three years as home
teacher– one French and one Spanish
Sherwood – MFL is part of the curriculum offer, whether or not the student has studied a
language before.
Lookout –
What is taught?
• Current Year 11 – AIM awards in French, 2 hours teaching a week; each award is
supposed to be taught over 30 hours
• June 2018-Dec 2018 - Year 10/11 group completed AIM award in Speaking and
Listening in a Foreign Language (French)
• Jan 2019- June 2019 - Year 11 group just finishing AIM award in Reading and Writing
in a Foreign Language (French)
Whilst MFL is not compulsory at KS4, teaching will develop the breadth and depth of students’
competence in listening, speaking, reading and writing. Students will be encouraged to
understand and communicate personal and factual information and express points of view
where appropriate.
How is it delivered?
• Students taught as a group with TA assisting when available
• Whole class work for new language input
• Pair and group work for practice
• One-to-one speaking recordings for S&L award
• Individual reinforcement work on interactive languages websites e.g. Linguascope,
Quizlet, Memrise
• Teaching involves use of interactive whiteboard, pre-recorded listening activities,
PowerPoints, worksheets, speaking games, etc., use of computers
• Scheme of work written and resourced by PJM
• Starts with two lessons of language awareness before introduction to topic-based
curriculum – Mon séjour à Paris – designed to be of practical use when visiting Frenchspeaking country. We travel to Paris, book in at a hotel, fill in forms, learn to tell the
time, learn numbers, months, days of week, French alphabet; we read health and safety
notices, visit tourist destinations, make new French speaking friends and get to know
them; we eat out, ask for directions, buy food and drink, and we write and receive texts
and emails from our new French friends
• Students have classwork exercise books and separate files for assessed tasks
• The students’ files of assessed tasks and assessed recordings are marked by PJM and
moderated by Sally Edwards for AIM Awards
Future development?
• From June 2019 one award will be taught to each year group in KS4
• Each year group will get one hour of French a week
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•
•
•
•

Year 10–AIM award in Speaking and Listening in a Foreign Language
Year 11–AIM award in Reading and Writing in a Foreign Language
Develop the use of interactive languages websites for individual reinforcement work –
Linguascope now purchased
Explore benefits/cost of Pearson Active Learn

Hopewood / Home Education
MFL offer needs to be reviewed dependent on staffing/hours available
What could be taught?
Students could be supported with courses being followed at their home school so that
reintegration is possible on discharge.
An AIMS award in either speaking and listening or reading and writing could be taught to
students who have previously studied a language or who have an interest in learning one. They
would need to be with HHELC long enough to study for the requisite number of hours (30 hours
for a beginner / about 10 hours for a student with existing knowledge – but this could be
achieved over an extended time period).
At KS3, in line with the National Curriculum, teaching could focus on developing the breadth
and depth of a pupil’s competence in speaking and listening and where appropriate, reading
and writing, based on a foundation of core grammar and vocabulary. Pupils could be
encouraged to understand and communicate personal and factual information that goes
beyond their immediate needs and interests, developing and justifying points of view in
speaking and writing.
Whilst Modern Foreign Languages are not compulsory at KS4, pupils could be encouraged to
build on the skills acquired at KS3 in both linguistic competence, grammar and vocabulary.
There could be a greater emphasis on developing skills for reading literary texts in order to
stimulate ideas, encourage creative expression and to deepen understanding of the language
and culture.
How could it be delivered?
• Students taught individually or possibly in pairs (Hopewood)
• Teaching could involve use of interactive whiteboard presentations, pre-recorded
listening activities, PowerPoints, worksheets, speaking games, use of computers for
interactive language websites such as Active Learn/Memrise/Seneca/Quizlet
• Work could be completed on worksheets/exercise books and then scanned to home
school if appropriate
• MFL could be offered as an enrichment activity – as a life skill that encompasses many
transferable skills such as listening skills/decoding/communication/self confidence
CHS
What is taught?
Students are supported with courses being followed at their home school so that reintegration
is possible on discharge.
• KS3 – Pupils will follow home school scheme of work, possibly based around a
particular text book (BUT resourced by JC). In line with the National Curriculum,
teaching will focus on developing the breadth and depth of a pupil’s competence in
speaking and listening and where appropriate, reading and writing, based on a
foundation of core grammar and vocabulary.
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Pupils will be encouraged to understand and communicate personal and factual
information that goes beyond their immediate needs and interests, developing and
justifying points of view in speaking and writing.
•

KS4 – Pupils will follow the GCSE syllabus/ home school scheme of work (BUT
resourced by JC). Whilst Modern Foreign Languages are not compulsory at KS4, pupils
will be encouraged to build on the skills acquired at KS3 in both linguistic competence,
grammar and vocabulary. There will be a greater emphasis on developing skills for
reading literary texts in order to stimulate ideas, encourage creative expression and to
deepen understanding of the language and culture.

How is it delivered?
• Pupils mostly taught individually due to infection control/inability to leave ward
• Lessons often delivered through speaking and listening
• Home school don’t tend to send resources (if they do, they need personalising for 1 – 1
teaching) – lessons resourced and planned by JC
• Resources used include use of interactive whiteboard presentations for introduction of
new language (Active Inspire), JC & pre-recorded listening activities, PowerPoints,
worksheets, speaking games, role play, puppets used to practise asking and answering
questions (especially when working 1 – 1), use of computers for interactive language
websites such as Active Learn (when pupils have own log in from home
school/Memrise/Seneca/Quizlet
• Textbooks used to reinforce reading and writing skills
• JC resources for reading and writing practice
• Past papers used for Year 11 approaching exams
Future development?
• Use of Linguascope introduced to all staff so that pupils could access language practice
independently
• AIMS award offered to long term/regular recurrent post 16 pupils at CHS
• Explore the benefits of Pearson Active Learn – particularly to enhance listening
provision
• As we have little in the way of pre-recorded authentic listening material, it would be
useful to explore what most schools are using and evaluate what would be useful for us
(should a budget be available).
How our curriculum differs to mainstream?
• 1 – 1 personalised learning
• We fill in the gaps in learning (often through absence due to medical needs)
• Fewer opportunities for pair/group work (CHS/Home Education/Hopewood) therefore
lack of opportunity to explore language with pupil of equivalent level
• Use of target language as medium for teaching, restricted by time constraints and need
to establish trusting relationship
• Baselining often achieved through conversation/oral assessment during initial
session/data received from home school (although maybe not be performing at reported
level due to medical condition)
Impact of current provision
At Sherwood, 80% of current year 11 have completed the Aim award in Speaking and Listening
in a Foreign Language (French) and the Aim award in Reading and Writing in a Foreign
Language (French). Another Year 11 student who attended Sherwood in the autumn
completed the Aim award in Speaking and Listening in a Foreign Language (French).
37

The speaking and listening course in particular has contributed to the students’ self-confidence
and communication skills.
At CHS, students have been able to maintain their language learning during their admission.
One Year 11 who had an extended admission, has just sat the French GCSE papers and felt
they had gone well. Over this academic year, students in all year groups 7 – 11 have been
supported in French, German and Spanish, allowing them to return to their home school
language lessons confidently.
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Creative
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CREATIVE CURRICULUM AT HHELC
Within the creative subjects the national curriculum is followed, it is the main content that drives
the teaching and learning of the students. The teaching can comprise of standalone lessons
which can be seasonal; a series of lessons leading to an award/qualification or completion of a
project.
The knowledge, skills and understanding of the creative subjects are adapted to meet the
individual health needs of the students.
What do we teach?
Art and Design
Home Education
• AIM Awards
• Cross Curricular
Sherwood
• GCSE Art students
• Bronze Arts Award
Children’s Hospital School
• Discover Arts Award
• Art Design Base developed work (Primary).
• Bronze Arts Award
Lookout/ Children’s Hospital School
• KS3 - Own School work and base developed work
• KS4 - GCSE Art and Design Students
• A Level - Art Design Students
• Aim Awards - Art Design
Design and Technology
Children’s Hospital School
• Own school work and base developed work (Primary)
• KS4 - Food Technology
Home Education
• Cross Curricular - Engagement
Sherwood
• KS3 - Curriculum workshops/enrichment in Food Technology/Resistant
Materials/Product Design/Textiles
• KS4 - None at the present, however it is possible.
Lookout
• KS3 - Food Technology, Product Design, Resistant Material, Textiles, Graphics and
School based/Base developed work
• KS4 - GCSE Food Technology, Product Design, Resistant Material, Textiles and School
based/Base developed work
• KS5 - Product Design and School based/Base developed work
Creative
Lookout/ Children’s Hospital School/ Sherwood
• KS3/ KS4/ KS5 Photography – Enrichment, AIM Awards
• KS3/ KS4/ KS5 Animation
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Home Education
• Photography - Cross Curricular, AIM Awards
• KS3/ KS4 Animation - AIM Awards
All Sites
• Seasonal theme related work for all ages.
Drama
Lookout
• KS3/ KS4 – Role play using English texts and scripts and English Monologues etc.
• KS4 – GCSE Drama
• BTEC – Performing Arts
Home Education
• KS2/ KS3/ KS4 – Drama and Role play using English texts, scripts, videos and
animation puppets.
Children’s Hospital School
• Shine Project from Nottingham Playhouse fortnightly sessions available for students.
Storyteller from Read for Good visits regularly. Visits from poets and authors.
• PMLD Year 13 pupil worked with a YS pupil and did a drama session based around a
shopkeeper and a customer. Session was videoed and both pupils played an active role
during the session.
• All pupils have access and opportunity to go to The Theatre to watch plays and
pantomimes or have Theatre come to them.
Sherwood
• KS3/ KS4 – Role play using English texts and scripts
Dance
Lookout
• No experience as yet from students but plans in place
Children’s Hospital School
• Using music with dance and movement
• KS2/ KS3/ KS4 – 1:1 music engagement. Group workshops in music and dance.
• Chantry Dance Troupe come in to lead workshops.
Music
Home Education
• KS2/ KS3
• Bronze Arts Award available to tap into for individual students.
• Music used to teach a concept.
• To create mood with music.
• Access to the drumming sessions with Sherwood when integrating.
Lookout
• KS3 – School based/ Base developed work, access to drumming/ ukulele/ Garageband
• KS4 – GCSE School based/ Base developed work, access to drumming/ ukulele/
Garageband
• KS5 – possible A Level Music
• Post 16 – Music access to drumming/ ukulele and Garageband
• AIM Award
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Sherwood
• Drumming/ ukulele sessions for KS3/ KS4
• All sites Enrichment and Engagement
Impact
Impact has been seen in the students’ achievements, confidence building, and assisting with
the integration into groups. Students’ mind-sets have changed to enable them to embark on
more formal learning in different areas of the curriculum.
Progress has been made where students have gained more knowledge, skills and
understanding in the Creative subjects. In line with their peers from their home schools,
students have been able to reintegrate back to their home schools having continued their
learning at HHELC.
Students studying more formal qualifications such as GCSEs/A Levels/BTEC/AIMS have
completed the course, producing controlled assessment and sat final exams.
Case Studies
A home education student for example, has recreated the Tempest through video utilising,
language, music, photographs and day models, thus developing their knowledge and
understanding of materials, processes and cross-curricular links.
A home education student developed her knowledge and understanding of the molecular
structure of liquids, solids and gases by making clay plaques of their molecular structure.
These were then photographed and annotated.
A Lookout Education student has completed her Food Preparation and Nutrition NEA2
controlled assessment by following the exam board guidelines and developing a portfolio and
made a three course meal in a final three hour exam.
Lookout Education students are given ‘Discover and Create Challenges’ based on topics such
as Candlemas and Ramadan. They individually or in groups research the topic using the 5WH
approach and create products for display in the learning centre or in the hospital.
Lookout Education students who have an eating disorder studying food preparation and
nutrition are not allowed to undertake practical work until directed by NHS staff. There is a clear
protocol to follow with a staged approach. The students would focus on the theoretical aspects
of their course in the meantime.
A home education student who would not travel in a car made a video about how the car
worked, so that she could begin to allay her fear and produce a piece of research for her
literature work.
Lookout Education students who are not studying a creative subject at KS4/ KS5 have
designed and created unique products such as appliqued cushions, wooden planters, tote bags
and lino prints.
A Year 3 pupils at the Children’s Hospital School was able to make a gluten free Victoria
sandwich cake whilst undergoing her regular dialysis treatment. She currently has to follow a
restrictive diet due to her medical needs.
A Year 13 PMLD pupil was able to take part in a dance session whilst in her bed; she explored
and created a shirt motif in celebration of Sport Relief.
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Next Steps
• Use outside providers more to increase opportunities available to students.
• Ensure the inclusivity of students across sites by approaching learning opportunities
from a whole school prospective. Having a Curriculum Lead would help to coordinate
this.
• Ensure that teachers planning address individual needs of student so that personal
challenges are not a barrier to teaching.
• Share resources, expertise and engage in regular and open discussions around the
curriculum.
• Investigate how progress in the creative subjects are being assessed and monitored in
other learning centres/school.

43

Life Skills
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Life Skills Curriculum at HHELC
Our Life skills curriculum is a planned sequential learning programme through which young
people acquire the knowledge understanding and skills they need to manage their lives now
and in the future.
Across HHELC Life skills Education develops:
• the qualities and attributes young people need to thrive as individuals, family members
and members of society.
• The ability to reflect on and clarify their own values and attitudes and explore the
complex and sometimes conflicting ones which they may encounter now and in the
future.
• The building of their confidence, resilience and self-esteem,
• Identifying and managing risk, making informed choices and the implications of those.
• Recognising and shaping their own identities.
• To communicate effectively in a variety of settings
• The essential skills for future employability and a better quality of life.
• Reduce or remove barriers to learning, improving young people’s capacity to achieve
• Significant contribution to pupils SMSC development
• Contribute to effective safeguarding of all pupils and staff.
What we do:
• We undertake relevant AIM awards
• We follow the PSHE Association Curriculum
• We embed Life skills across the curriculum, and in all subjects and across all four bases;
constantly modelling to all, through our daily interactions.
• We have a set of shared core values across HHELC which are embedded into our
practice.
These are some examples:
• E-safety
• Travel Training
• Readiness for work
• Interview Preparation
• Work Experience
• Outside speakers
• Physical Activity such as Tennis, walks and ‘yoga prior to learning’.
• Educational Visits such as Theatre, Orchard, Local Shops, Library, and public transport.
• Interpersonal Skills
• Confidence and Self Esteem Building
• Digital Citizenship
• SRE
• Healthy Living
• Circle Times
• Newspapers
• Learning to Learn
• Positive Thought for the Day
• Reflection Books
• Community Work
• Awareness Days/Calendar
• Charity Fundraising
• AIM awards.
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Next Steps:
• We will be commencing the use of the new statutory guidance for the teaching of Sex
and Relationships Education.
• Refresh the monitoring system using the SMSC grid
• Evaluate how effective the life skills curriculum is through the use of SELBS and other
monitoring tools.
• Have a Life skill working group across HHELC including all stakeholders.
• Ensure that staff training is effective, inspiring and relevant.
• Reference to Life skills Curriculum on the HHELC Website.
• Happiness Journals / Good Mood boards
Impact Statement:
Our young people acquire the knowledge, understanding and skills they need to manage their
lives now and in the future. Our life skills curriculum gives every young person we work with,
the chance to develop their confidence, self-esteem and resilience as evidenced below in the
following case studies:
Case Studies
Sherwood Education Centre
Student A: A year ago, he would not join in with the other students, was very rigid in his
attitudes towards the school day routines and refused to take his coat off. He spent a lot of
time, pacing around and talking about only subjects that were interesting to him. He started by
having 1:1 support in a separate area from his peer group. Gradually different members of staff
were introduced to him and the classroom areas were moved in order to get him slowly used to
the changes. When we moved premises, he and his parents were involved in lots of
discussions about it in order for him to be fully prepared. He was also provided with a hoodie
for him to change into once he is here each day but has insisted on keeping his hood up. He
was been supported and encouraged to begin to work with small groups of students and to
complete more written work. He no longer gets extremely agitated if he can’t sit at the same
chair or if plans change. He has become so much more confident about contributing to
discussions, he’s started reading books and interacts with other staff. This week, he has worn
his hoodie and taken the hood off, been on a trip to the tennis centre, participated in games
with his peers both at Sherwood Education Centre and at the Tennis Centre. He sat with his
peers and ate lunch with them as well as completing a full day.
Home Education
Student B: Following trauma as a child, this young person has been desperate to come to the
Sherwood Group after engaging with lessons at home, but has huge anxiety and needed help
to be ready to learn. Last year, she could not leave the house and the Home Education teacher
encouraged her to take 4 photos of yellow things in her garden initially. Over a series of weeks,
she progressed to going out to the street to take specific photos and then, to touch the car
door. This has very gradually led to getting into the stationary car – first sitting with 1 leg out,
then door shut, windows open, no engine on and now she has been not only driven to the end
of the street but to the shops also. This has been undertaken in liaison with CAMHS who
worked with the Home Education teacher and the young person, involving her in the planning.
She has recorded her progress in short films which she adds text to and music to celebrate her
achievements and to showcase in review meetings. Her self-esteem has increased and she
attends the meetings now to show her films.
Lookout Education Centre
Student C: On admission to hospital he had a severe drug induced psychosis which impacted
on him in terms of thought disorder, paranoia and aggression. We followed our engagement
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pathway to begin with, as his medication started to help we were able to discuss his
educational situation with him. Student C was post 16 and in no education, employment or
training. Student C was from an Irish traveller family and had never received any formal
education. As he became clearer in his thoughts he asked if we could help him to read and
pass his driving theory test. Over time we accessed “Top Tests” which is an interactive online
package for learning driving theory. We worked with him to phonetically sound out words and
after a while he became able to recognise high frequency words. By the time he was
discharged from hospital he could get 100% on mock theory tests that we read to him, he could
sound out and recognise a range of high frequency words and he had developed a love of
learning new things and a motivation to learn to read and write.
Children’s Hospital School
Awaiting more information.
Moderation Exercise
• We’ve moderated life skills AIM Awards from different teachers from different sites.
• We have compared Reflection Books and discussed how we could develop the idea of
individual reflection books/sheets to give continuity across the HHELC. This would allow
us to moderate the process more effectively.
• We are going to start using the PSHE Associations Scheme of Work for the new
statutory requirement to teach Sex and Relationships Education. We plan to meet in
Autumn term 2019 to moderate and review this across HHELC.
• The moderation exercise has flagged up the need to formalise an induction programme
that is uniform across HHELC and includes areas such “All About Me”, E safety and E
Safety agreement – a list or pathway which includes the essential elements to every site
and every child regardless of age or site. Then becoming more specific in each area
based on need, age and stage.
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